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There is a probability that no input texts and technical terms for Islamic 
economics study program of Muhammadiyah University of Bengkulu. This 
study aims to find out the needs of English material for Islamic economics 
students. The method employed of this research is descriptive. A total of 
40 students and 10 stakeholders were asked to complete the 
questionnaire and 10 stakeholders were interviewed. The result of 
research: 1) the highest themes or topics needed based on students’ 
perception is relevance of Islamic economics, meanwhile based 
stakeholders’ perception is methodology of Islamic economics; 20 the 
highest discourse texts needed based on students’ perception is Islam as 
a way of life, whereas based on stakeholders’ perception is facts and 
theories of Islamic economics; and 3) the highest English Skills needed 
based on students and stakeholders’ perception is speaking skill. In sum, 
the research concluded that the speaking is important skill which needed 
by the students of Islamic economics study program of Muhammadiyah 
University of Bengkulu. Besides that, the islamics as a way of life also 
important discourse text which should be as an input material for them. As 
suggestion, the English lecturers should give more emphasis to those 
English skill that their students have difficulty with and to those skills that 
they need most. 
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Ada kemungkinan bahwa tidak ada teks dan istilah khusus untuk materi 
program studi ekonomi Islam Universitas Muhammadiyah Bengkulu. 
Penelitian ini bertujuan untuk mengetahui kebutuhan materi bahasa 
Inggris bagi mahasiswa ekonomi Islam. Metode yang digunakan dalam 
penelitian ini adalah deskriptif. Terdapat 40 mahasiswa dan 10 
stakeholder diminta mengisi kuisioner dan 10 stakeholder diwawancarai. 
Hasil penelitian: 1) tema atau topik yang paling dibutuhkan oleh 
mahasiswa adalah relevansi ekonomi islam, sedangkan menurut 
stakeholder adalah metodologi ekonomi islam; 2) teks wacana yang paling 
dibutuhkan mahasiswa adalah Islam sebagai cara hidup, sedangkan 
menurut stakeholder adalah fakta dan teori ekonomi Islam; dan 3) 
keterampilan bahasa Inggris yang paling dibutuhkan berdasarkan persepsi 
mahasiswa dan stakeholder adalah keterampilan berbicara. Singkatnya, 
penelitian ini menyimpulkan bahwa berbicara adalah keterampilan penting 
yang dibutuhkan oleh mahasiswa program studi ekonomi Islam 
Universitas Muhammadiyah Bengkulu. Selain itu, islam sebagai jalan 
hidup merupakan teks wacana yang menjadi bahan masukan bagi 
mereka. Sebagai saran, dosen bahasa Ingris harus memberikan 
penekanan lebih pada skil bahasa Inggris dimana mahasiswa mengalami 
kesulitan dan keterampilan bahasa yang paling mereka butuhkan.         
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This chapter outlines a brief description on the rationale and 
expectation of this research. It consists of background of problem, 
identification of the problem, limitation of problems, research questions, 
and objectives of the research, significances of the research and the 
definition of key terms. 
1.1. Background of the Problem 
English for Specific Purposes (ESP) has long being discussed by 
many well-known scholars in the world such as Tom Hutchinson, Alan 
Waters, Pauline C. Robinson, Tony Dudley-Evans and Maggie Jo St. John 
to name a few. ESP started because of the demand for a new brave world 
in the English language learning (Hutchinson & Waters, 1987). People 
wanted to learn English not for pleasure or for the prestige of knowing the 
language, but to learn English to open doors to the international currencies 
of technology and commerce. Currently, ESP is also stated as one of the 
major activities around the world (Robinson, 1991). 
ESP should reflect the fact that many ESP teachings, especially 
where it is linked to a particular profession or discipline, makes use of a 
methodology that is different from the methodology used in the teaching of 
General English (Dudley-Evans & St John, 1998). ESP is classified into 
two sections. First, English for Academic Purposes (EAP), where we have 
English for Academic Medical Purposes, English for Academic Science 
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and Technology Purposes and many more. Second is English for 
Occupational Purposes (EOP) like English for Business Purposes, English 
for Medical Purposes and others. 
There are five different stages in an ESP course preparation. The 
main purpose of ESP is to fulfill the needs of the learners as well as the 
sponsors. So the first stage in ESP is Needs Analysis which is done to 
identify the specific needs of the students as well as the sponsors of the 
program. The next stage in ESP is course and syllabus design. Having 
gathered all the information from the needs analysis process, instructors 
will then be able to design a course based on the needs stated by the 
learners and the sponsors. 
The third stage requires the instructors to find or to produce their 
own materials to be used throughout the course. After producing the 
materials, the teaching-learning process, which is stage four, will take 
place. The fifth stage in ESP is assessment and evaluation. Here, the 
instructors will have to design a test paper to assess the student‟s ability. 
Assessment can be done before the course, during the course and also at 
the end of the course. On the other hand, evaluation is a process through 
which the students and also the sponsors would be able to know the 
outcome of the course and also the effectiveness of the materials. In 
theory, these processes might look as if it is done on a linear basis but in 
reality these process work recursively. 
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However, the progress of the Islamic economics system nowadays 
is extremely massive. It has become an alternative choice for the people 
of Indonesia in doing their business activities. In the last two decades, the 
Islamic economics system began to grow and flourish in Indonesia. Its 
presence was warmly welcomed, given the conventional economy cannot 
meet the expectations of Muslim and also non-Muslim societies. 
Facing the ASEAN Economic Community (AEC), Indonesian 
Islamic economics stakeholders must prepare themselves to be the 
references for Islamic economics at least in the ASEAN society. 
Concerning this issue, higher educational institution should produce 
learning outcomes correlated with job competencies needed in their future 
working world. This condition indeed has been a big task for the higher 
institution to deal with. 
In response to this issue, Muhammadiyah University of Bengkulu 
has organized the program study of Islamic economics since the 2013 to 
prepare the human resources in the field of Islamic economics. The fresh 
graduate students of the program are expected to master the skills of their 
expertise. Besides, English becomes very important since most of the job 
vacancies put English proficiency, both written and spoken, as one of the 
requirements. Moreover, the development of global communication and 
information era brings a strict competition among the job seekers. The 
students will get advantages if they master English of their expertise. In 
terms of education, English is always considered as one of the subjects to 
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be taught in almost all levels of education. Considering the facts above, 
English has become an important skill to master by students of Islamic 
economics study program.  
In practice, English courses in non-English departments of higher 
education in Indonesia have been popularly called general courses of 
English included to one of general courses (MKU) offered and taught to 
freshmen in the first two semesters (Alwasilah, 1999; Kusni, 2007). 
Initially, as English is included as one of general courses, for quite long 
term there has been confusion of teaching English for undergraduate 
students whether as general English or English with special needs until 
the government enacted the regulation of classifying curriculum in higher 
education as local (institutional) curriculum and national curriculum (Kusni, 
2007:64). 
There is a possibility that the English learning materials of the 
Islamic economics study program of Muhammadiyah University of 
Bengkulu are not related to the students‟ needs. The English lecturers 
usually teach their students by using available textbooks. However, the 
English learning materials which are really suitable with the needs of the 
students are not always available. 
The students of the Islamic economics study program cannot get 
the appropriate exposure of English which is needed for their future. There 
are no considerations about the target situation and the target needs of 
the students. Moreover, the texts or inputs are taken from general English 
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course books. As a result, the course books contain very general input 
which is not contextualized for the Islamic economics study program. 
Furthermore, the English learning materials should be designed 
based on the students‟ needs in order to support the English learning 
process. Besides, the learning materials should be contextualized based 
on their study program. The importance of needs analysis is mentioned by 
Hutchinson and Waters (1987), Jordan (1997) and Robinson (1990) when 
saying that any approach to course design should start with some kind of 
analysis of: target needs, present situation, language, etc. With the data 
obtained it will be possible to formulate „general aims‟ and more „specific 
objectives‟ as intended outcomes. 
Some studies have been conducted on the needs analysis in 
Indonesia. First, Araminta & Halimi (2015) conducted a research to 
analyzing the English needs of undergraduate engineering students at 
University of Indonesia. The results show that English proficiency was 
compulsory for an engineer to get a job, especially in a multinational 
company. Nevertheless, the needs of English language learning were 
regarded not significant. A win-win solution for this can be to provide an 
optional course on English for Professional Purposes as collaboratively-
taught course between English teachers or needs analysis practitioners 
and lecturers in engineering field. 
Second, Miyake & Tremarco (2005) conducted a research to 
explore needs of undergraduate, postgraduate and professional nurse 
6 
 
through questionnaires and interviews based on a needs analysis discuss 
the implications for EFL teachers. Ana analysis of the results suggested 
that social English is more important as it enables nurse to communicate 
with patients and enriches them as individuals. It also insinuated that 
classroom activities should promote confidence in using social 
communicative English throughout a course focusing on speaking and 
listening. 
Third, Khalik (2015) conduct a research to design a syllabus and 
adapt materials on the basis of students „needs. In order to achieve this 
objective, needs analysis of the students was carried out in advance. The 
results of the target situation analysis also indicates that the main purpose 
of the students of Economic Faculty, Universitas “45” Makassar in learning 
ESP is to enable them to read and understand books related to economics 
written in English that are available in libraries. Based on this fact the 
researcher tried to design a syllabus that integrated reading skills, 
vocabulary acquisition and mastery on English grammar. Further, the 
materials were arranged based on the students‟ topic of interest/priority. 
Based on the description and the problem above, the writer will 
conduct the research to investigate the English materials needed by 
students of the Islamic economics study program and the topic of each 





1.2. Identification of the Problem 
Based on the interview which was conducted in June 2017 with the 
head of study program and the English lecturers, the researcher found 
some problems related to the materials that the lecturer used in their 
classroom. The English materials contain general English since it is used 
for Islamic economics study program. The content of the course book is all 
about grammar exercises. The pattern of the tasks is grammar explanation 
then followed by the tasks. There are no particular input texts and 
technical terms of the program. The lecturers also sometimes adapted and 
adopted supplementary materials from the internet. However the input 
texts still do not meet the students‟ needs. 
Meanwhile, it is important for them to recognize the skills and topics 
which are useful for their future job. However, the course books contain 
general English inputs which do not meet the students‟ needs. Therefore, 
students cannot learn the competences which will be required in the target 
situation later. 
1.3. Limitation of the Problem 
During this time, the campus and stakeholders do not use English-
specific materials for students of Islamic economics courses. Therefore, 
the results of this study will be obtained by the specific materials needed 
by the students according to their majors. Based on the problems 
identified above, the researcher focuses this research on investigating the 
English learning materials for the students of the Islamic economics study 
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program in the first, third, fifth and seventh semester. The material is in the 
form of English skills i.e.; listening, speaking, reading, writing and 
appropriate topics which related to the Islamic economics activities. 
1.4. Research Questions 
Based on the limitation of the problem above, the problems of this 
study can be formulated as follows: 
1. What are the themes or topics needed by the students of Islamic 
economics study program of Muhammadiyah University of Bengkulu? 
2. What are the discourse texts needed by the students of Islamic 
economics study program of Muhammadiyah University of Bengkulu? 
3. What are the English skills needed by the students of Islamic 
economics study program of Muhammadiyah University of Bengkulu? 
1.5. Objectives of the Research 
Related to the research questions above, the objectives of this 
study are as follows: 
1. To find out the highest themes or topics needed by the students of 
Islamic economics study program of Muhammadiyah University of 
Bengkulu. 
2. To find out the highest discourse texts needed by the students of 
Islamic economics study program of Muhammadiyah University of 
Bengkulu. 
3. To find out the highest English skills needed by the students of Islamic 
economics study program of Muhammadiyah University of Bengkulu. 
9 
 
1.6. Significance of the Research 
There are some expected advantages of this study; the first 
advantage is for the students of Islamic economics study program of 
Muhammadiyah University of Bengkulu to use this product of the study to 
develop their English skills so that it can be useful for their future job 
especially in this global competition. Second, the advantage is for English 
lecturers to use the English materials to be learned and then they can use 
the developed materials to teach the students. The last, the advantage is 
for the further researcher to use the result of the study as a reference in 
developing other materials related to English for Specific Purposes 
materials. 
1.7. Definition of Key Terms 
The following terms were specifically defined in this research, they 
were as follows: 
1.7.1. Need: option selected by students in responding to the 
questionnaire that is prepared by the researcher (based on Srabua: 
2006). 
1.7.2. Islamic economics: the grammar rules for the conduct of 
household consumption, production, distribution, and circulation 
patterns using the teachings of Islam, in order to achieve balance 
and synergistic relationship between the various interests of life. 
1.7.3. Skill: performance in the 4 skills of English, which include listening, 
speaking, reading, and writing. 
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1.7.4. Theme: an idea or topic expanded in a discourse, discussion, etc 
relates to the students of Islamic economics study program needs. 
1.7.5. Topic: a subdivision of a theme relates to the students of Islamic 
economics study program needs. 
1.7.6. Discourse text: the main body of matter in a manuscript, book, 
newspaper, etc., as distinguished from notes, appendixes, 
headings, illustrations, etc relates to the students of Islamic 






This chapter outlines the theories for the research. It consists of four 
big outlines including English for specific purposes (ESP), needs analysis, 
Islamic economics and previous studies. 
2.1. English for Specific Purposes (ESP) 
2.1.1. Definition of ESP  
Judd (1981) states that English as a Language of Wider 
Communication (ELWC) refers to an environment in which English serves 
no intra-country uses and instead is used for international communicative 
purposes. Therefore, many people need to use English for scientific, 
technical and commercial purposes, which are popularly called “English 
for Specific Purposes” (ESP). 
Notably, there are three reasons contributing to the emergence of 
all ESP which are 1) the expansion of demand for English to suit particular 
needs, 2) development in the field of linguistics, and 3) educational 
psychology (Hutchinson and Waters, 1987). 
The expansion of demand for English to suit particular needs: 
Hutchinson and Waters (1987) note that there are two key historical 
periods of ESP. First, the end of the Second World War brought with it an 
“...age of enormous and unprecedented expansion in scientific, technical 
and economic activity on an international scale for various reasons, most 
notably the economic power of the United States in the postwar world, the 
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role (of international language) fell to English...” (p.6). Second, the Oil 
Crisis of the early 1970s resulted in Western money and knowledge 
flowing into the oil-rich countries. The language of this knowledge was 
English. 
The general effect of all this development is to exert pressure on 
the language teaching profession to deliver the required goods. Whereas 
English had previously decided its own destiny, it now becomes subject to 
the wishes, needs and demands of people other than language teachers 
(Hutchinson and Waters, 1987: 7-8). 
Developments in the field of linguistics: the new studies shift 
attention away from defining the formal features of language usage to 
discovering the ways in which language is actually used in real 
communication (Widdowson, 1978). Since language varies considerably, 
and in number of different ways, from one context to another, English 
language teaching moves to the view that there are important differences 
between the English of commerce and that of engineering, for example. 
The idea occurs naturally with the development of English courses for 
specific groups of learners. 
Educational psychology: emphasis is put on the central importance 
of the learners and their attitude in teach (Roger, 1969). Learners are seen 
to have different needs and interests, which have an important influence in 




Nowadays, there are a lot of definitions of ESP from experts in this 
field. Robinson (1991) states that ESP is an enterprise involving 
education, training and practice, and drawing upon three major realms of 
knowledge: language, pedagogy and students‟ or participants‟ specialist 
area of interest. While Swales (1984 cited in Sinha and Sadorra, 1991: 6) 
offers the idea that ESP is a relatively recent development in the major 
worldwide industry of Teaching English as a Second or Foreign Language. 
According to Strevens (1988), ESP is a popular case of the general 
category of special-purpose language teaching, Strevens further observes 
that a definition of ESP needs to distinguish between four absolute and 
two variable characteristics: 
a. Absolute Characteristics of ESP: ESP consists of English language 
teaching which is: 
1) Designed to meet specific needs of the learner; 
2) Related in content (i.e., in its themes or topics ) to particular 
disciplines, occupations, and activities; 
3) Centered on the language appropriate to those activities, in syntax, 
lexis, discourse, semantics, etc.; 
4) In contrast with „general English‟. 
b. Variable Characteristics of ESP: ESP may be, but is not necessarily: 
1) Restricted as to the language skills to be learned (e.g., reading 
only, speech recognition only, etc.) 
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2) Taught according to any pre-ordained methodology (i.e., ESP is not 
restricted to any particular methodology, although communicative 
methodology is very often to be the most appropriate). 
In addition, there has been considerable recent debate about what 
ESP means despite the fact that it is an approach which has been widely 
used over the last three decades (Anthony, 1997). At the 1997 Japan 
Conference on ESP, Dudley-Evans offered a modified definition. The 
revised definition he and St. John postulate is as follows: 
a. Absolute Characteristics 
1) ESP is defined to meet specific needs of the learner; 
2) ESP makes use of the underlying methodology and activities of the 
discipline it serves; 
3) ESP is centered on the language (grammar, lexis, and register), 
skills, discourse and genre appropriate to these activities. 
b. Variable Characteristics 
1) ESP may be related to or designed for specific disciplines; 
2) ESP may use, in specific teaching situations, a different 
methodology from that of general English; 
3) ESP is likely to be designed for adult learners, either at a tertiary 
level institution or in a professional work situation. It could, however, 
be for learners at secondary school level; 
4) ESP is generally designed for intermediate or advanced students; 
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5) Most ESP courses assume some basic knowledge of the language 
system, but it can be used with beginners (1998: 5-8). 
Dudley-Evans and St. John have removed the absolute 
characteristic that „ESP is in contrast with General English‟ and add more 
variable characteristics. They assert that ESP is not necessarily related to 
a specific discipline. Furthermore, ESP is likely to be used with adult 
learners although it could be used with young adults in a secondary school 
setting. 
In conclusion, it can be said that ESP is an approach to language 
teaching in which all decisions as to content and method are based on the 
learner‟s particular reason for learning. On the other hand, ESP is a 
generic term used to indicate an approach practiced in the teaching of 
content-oriented English for any very specific purpose. 
2.1.2. Types of ESP 
The following are some examples interestingly defined by various 
scholars. To begin with, Carver (1983) identifies three types of ESP: 
a. English as a restricted language  
The language used by air traffic controllers or by waiters are 
examples of English as a restricted language. Mackay and Mountford 
(1978) clearly illustrate the difference between restricted language and 
language that the language of international air-traffic control could be 
regarded as „special‟, in the sense that the reptoire required by the 
controller is strictly limited and can be accurately determined situationally, 
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as might be the linguistic needs of a dining-room waiter or air-hostess. 
However, such restricted rectories are not languages, just as a tourist 
phrase book is not grammar. Knowing a restricted „language‟ would not 
allow the speaker to communicate effectively in a novel situation, or in 
contexts outside the vocational environment. 
b. English for Academic and Occupational purposes  
In the Tree of English Language Teaching (ELT) (Hutchinson and 
Waters, 1987), ESP is broken down into three branches: a) English for 
Science and Technology (EST), b) English for Business and Economics 
(EBE), and c) English for Social Studies (ESS). Each of these subject 
areas is further divided into two branches: English for Academic Purposes 
(EAP) and English for Occupational Purposes (EOP). An example of EAP 
for the EST branch is „English for Medical Studies‟ (see Figure 1). 
Hutchinson and Waters (1987) also note that there is not a clear 
distinction between EAP and EOP. They claim that people can work and 
study simultaneously; it is also likely that in many cases the language 
learnt for immediate use in a study environment will be used later when 
the student takes up, or returns to, a job (p.16). Perhaps this explains 
Carter‟s rationale for categorizing EAP and EOP under the same type of 
ESP. It appears that Cater is implying that the purpose of both EAP and 





c. English with Specific Topics  
Carver (1983) notes that English with specific topics are only here 
where emphasis shifts from purpose to topics. This type of ESP is uniquely 
concerned with anticipated future English needs of, for example, scientists 
requiring English for postgraduate reading studies, attending conferences 
or working in foreign institutions. However, this is not a separate type of 
ESP. Rather it is an integral component of ESP courses or programs 
which focus on situational language. This situational language has been 
determined based on the interpretation of results from needs analyses of 
authentic language used in target workplace settings. 
In addition, Robinson (1991) cites that there are many types of ESP 
and many acronyms. A major distinction is often drawn between EOP 
(English for occupational purposes), involving work-related needs and 
training, and EAP (English for academic purposes), involving academic 
study needs. Cutting across these is EST (English for science and 
technology), mainly used for ESP work in the USA, which can refer to both 
work and study-related needs. She also stated that a further distinction 
must be made between those students who are newcomers to their field of 
work or study and those who are already expert (or on the way to 
becoming so), perhaps via the medium of their own language.  
This distinction, as Strevens (1980 cited in Robinson, 1991)notes, 
“is between English which is instructional and English which is 
operational”. Students who are newcomers to their field may need some 
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instruction in the concepts and practices of that field. Experienced 
students „require operational ESP materials, where the knowledge, the 
concepts, the instruction and the training are taken for granted, and where 
it is the ability to function in English which is being imparted‟. Each 
situation has implications for the kind of content knowledge which the ESP 
teacher may need to deploy, and for the degree of generality or specificity 
of the ESP course. 
Robinson (1991) also mentions that ESP is normally goal directed. 
That is, students study English not because they are interested in the 
English language (or English-language culture) but because they need 
English for study or work purposes. 
 
Figure 2.1The Tree of English Language Teaching 




It can be concluded that ESP is a revolution in linguistics. Whereas 
traditional linguists set out to describe the features of language, 
revolutionary pioneers in linguistics have begun to focus on the ways in 
which language is used in real communication. Therefore, the English 
used will vary according to the particular context. In this study, English will 
involve work-related needs and training for Islamic economics who work 
for the airline business. In short, English courses will be designed to meet 
the specific needs of the staff related to their occupations. 
2.2. Needs Analysis 
2.2.1. Definition of Needs Analysis 
It has been widely accepted as a principle of program design that 
needs analysis is a vital prerequisite to the specification of language 
learning objectives. Many practitioners defined „needs analysis‟ in various 
ways and from different viewpoints, the following are some examples. 
Strevens (1980) defines „needs analysis‟ as “a procedure starting 
from the standpoint that is not „general English‟ and that the learner (or his 
sponsor) can apply comprehensive information about the aims, purposes, 
needs, wants, roles, and functions for which English is required in his or 
her circumstances”.  
Moreover, Richards (1985) cites that needs analysis is the 
requirement of fact-finding or the collection of data from various sources, 
for example, the data about the learners, the materials, and so on. The 
goals of the needs analysis phase of curriculum planning are to determine 
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for what a particular group of learners expect to use English and what their 
present level of competence is.  
Furthermore, Nunan (1988) defines needs analysis as a set of 
procedures for specifying the parameters of a course of study. Such 
parameters include the criteria and rationale for grouping learners, the 
selection and sequencing of course content, methodology, and course 
length, intensity and duration.  
Brindley (1989) states that needs analysis is a process of finding 
out as much as possible before learning begins about the learners‟ current 
and future language use. Ellis and Johnson (1994) view that needs 
analysis is a method of obtaining a description of learner‟s needs (or group 
of learner‟s needs). It will take into account the specific purposes for which 
the learner will use the language, the kind of language to be used, the 
starting level, and the target level, which is to be achieved. The 
information is obtained from a range of different people: company staff, 
trainers, and the learners themselves. It will have implications for the 
approach to training that will be taken. According to Robinson, 1991, it can 
be considered what the students themselves would like to gain from the 
language course. This view of needs implies that students may have 
personal aims in addition to (or even in opposition to) the requirements of 
their studies or jobs.  
Berwick (1989, as cited in Robinson, 1991) also notes that such 
personal needs „may be (and often are) devalued‟ by being viewed as 
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„wants or desires‟. We may interpret needs as lacks, that is, what the 
students do not know or cannot do in English (Robinson, 1991). 
Mackay (1978) divides the needs of students into: 1. Academic 
needs, where English is required for further academic study e.g. medical 
students requiring English in order to understand lectures and read 
medical textbooks in English. 2. Job needs, where English is required to 
perform a particular practical job e.g. technicians requiring English in order 
to work on a project in which English is used. 
According to Bloor (1984, as cited in Robinson, 1991), needs 
analysis has been divided into: 
a. Target-centered, which to say that it looks at the learners‟ future role(s) 
and attempts to specify what language skills or linguistic knowledge the 
learner needs to perform the role(s) adequately. 
b. Learner-centered, which is to say that it examines what the learner can 
do at the commencement of the course, what problems he or she may 
have or what skills he or she may process that will enable him or her to 
learn well in certain directions.  
In order to specify an adequate teaching syllabus, it is almost 







2.2.2. Types of Needs Analysis 
Needs analysis has been with ESP practitioners for many years. It 
is a tool for planning industrial training and also enters into language 
curriculum design through the work of the Council of Europe Modern 
Language Project (Richterich, 1983). Although there are various types of 
needs analysis defined by various practitioners, the researcher is 
interested in using some frameworks which are relevant to this study. 
Consequently, the researcher may adopt the following types which 
are cited by several experts as a framework for conducting this research. 
Robinson (1991) categorizes needs analysis into two areas; target 
situation analysis and present situation analysis. 
a. Target Situation Analysis 
A needs analysis which focuses on students‟ needs at the end of a 
language course can be called a Target Situation Analysis (TSA). The 
best known framework for a TSA type of needs analysis is formulated by 
Munby (1978), who presents a communicative needs processor (see 
Figure 2), comprising a set of parameters within which information on the 
students‟ target situation can be plotted. The Munby model has been 
widely studied and discussed. Among its useful features are 
comprehensive data banks, for example of micro-skills and attitudes, 
which can be used as checklists for the resultant syllabus. A helpful insight 
which Munby codifies relates to target level performance: for certain jobs 
students may require only a low level of accuracy, of native-speaker-like 
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ability etc. The TSA may thus pinpoint the stage at which „good enough‟ 
competence for the job is reached. 
The information sought for a TSA may relate to two different stages 
in the students‟ lives. Thus the English course may be preparing the 
students for a further training course, which will be conducted through the 
medium of English, after which the students will then take jobs. The 
English language requirements of the training course and of the later job 
may well be different, but both need to be considered. For example, note-
taking from books and answering examination questions may be needed 
for the training course, but the job may involve much discussion and 
negotiation in English and little reading and writing. Students will 
understandably want to practice examination-answering on the language 
course, but may also want to rehearse for their later jobs by doing a lot of 
oral work. 
Next, the researcher will illustrate for more clarification the well-
known model presented by Munby (1978) the Munby‟s best known 
framework for a TSA type is called “Communicative Needs Processor” 
(CPN) in which Munby identifies nine points to inquire about and proposes 
an instrument, which is supposed to enable the needs analyst to draw up 




Figure 2.2 Communicative Needs Processor (CNP) 
(Source: Munby, 1978) 
 
1) Participant; the relevant base-line data on the person 
a) Identity: learner‟s age, sex, nationality and place of residence 
b) Language: mother tongue (L1), target language (TL), present 
level/command of the TL i.e. zero, false beginner, elementary, lower 
intermediate, upper intermediate, advanced, other language (s) 
known L2, extent of command in broad terms of L2 
2) Purposive domain; what one wants to specify is the occupational or 
educational purpose for which the target language is required. 
a) If occupational, will it be pre-experience or post- experience ESP? 
b) If educational, will it be discipline-based or school subject ESP? 
(1) If discipline-based, will it be pre- study or in-study ESP? 
(2) If school subject, will it be independent or integrated ESP? 
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3) Setting; the situation variable that refers to the time and place of the 
communication 
a) Physical setting: spatial 
(1) Location e.g. country, town, en-route 
(2) Place of work (occupational) e.g. hotel, factory, airport 
(3) Place of study and study setting e.g. university, classroom 
(4) Other places. 
b) Physical setting: temporal 
(1) Point of time i.e. when is English required most? 
(2) Duration i.e. how many hours per day/week is English required? 
(3) Frequency i.e. is English required regularly/often/ 
occasionally/seldom? 
c) Psychological setting in which the participant will use English e.g. 
culturally similar or different, age/ sex discriminating or not, public 
private, formal or informal. 
4) Interaction; the situational variable that identifies the other participants 
with whom the input communicates in the target language and the 







5) Instrumentality; how information is obtained i.e. the medium and 
channel of communication that the particular participant required. 
a) Medium of communication. Is it spoken or written? 
b) Mode of communication. Is it written to be read or written to be 
spoken? 
c) Channel of communication. Is it face- to- face (bilateral)? Is it a 
public address system? 
6) Dialect; is it necessary to identify the dialects of the target language 
which he will have to command receptively and productively? 
a) Temporal dialect e.g. old, middle, modern English. 
b) Regional dialect e.g. Britain English, American English, Australian 
English 
c) Social-class dialect e.g. upper class, middle class, working class 
English 
7) Target level; is it to act as reference points in the development of the 
learning programs for specific categories of learners? It should be 
stated in terms that will guide the further processing through the model. 
8) Communicative event; it is the main and other events that the 
participant is required to handle English and then specify for each 
event its activities and subject matter. 
9) Communicative key; how (in the sense of manner) one does the 
activities comprising an event (what he does). This is based on input 
27 
 
information from relevant derivational sources, namely the participant‟s 
identity, role-set identity, social relationships, and psychosocial setting. 
It can be said that Munby (1978)‟s needs analysis model has clearly 
established the place of learner needs as central to an ESP course and is 
a necessary starting point for a design of materials and a particular 
course. Moreover, the work of Munby has been applied to later research 
studies. Some researchers have also developed a model based on it. 
b. Present Situation Analysis 
Present situation analysis (PSA) may be assumed as a complement 
to TSA. A PSA seeks to establish the students‟ ability at the start of their 
language course, investigating their strengths and weaknesses. Richterich 
and Chancerel (1980) give the most extensive range of devices for 
establishing the PSA. They suggest that there are three basic sources of 
information: the students themselves, the language-teaching 
establishment, and the „user-institution‟, for example the students‟ place of 
work. For each of these we shall seek information regarding their 
respective levels of ability; their resources, for example financial and 
technical resources; and their views on language teaching and learning. 
We might also study the surrounding society and culture: the attitudes held 
towards English and towards the learning and use of a foreign language. 
This approach places the learner at the centre of the system and includes 
the surrounding society and culture. It is also called „the learner-centered 
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approach‟. The methods of collecting data for Present Situation Analysis 
are surveys, questionnaires and interviews. 
An important issue is the relationship between the PSA and the 
TSA. For some people, including Munby (82), the PSA represents 
constraints of the TSA, which will have been conducted first. Munby (83) 
modifies this stand a little, allowing that political factors should be 
considered at the initial phase of needs analysis, but suggesting that 
factors relating to time, resources, and styles and traditions of learning 
should not be considered until the syllabus specification stage. 
For McDonough (1988), the PSA involves „fundamental variables‟, 
which must clearly be considered before the TSA. In practice, one is likely 
to seek and find information relating to both TSA and PSA simultaneously. 
Thus needs analysis may be seen as a combination of TSA and PSA. 
Furthermore, Deficiency Analysis is another crucial approach that 
the researcher cannot disregard. The approaches to needs analysis that 
have been developed to take account of learners‟ present needs/wants as 
well as the requirements of the target situation, may be called analyses of 
learners‟ deficiencies or lacks (Allwright, 1982: 24, Robinson, 1991: 9 refer 
to this process as combined target situation analysis and present-situation 
analysis): “start from the target situation and design the curriculum around 
the gap between the present abilities of the target trainees and the needs 
of the situation in which they will find themselves at the end of the training 
programmer” (Smith and Arun, 1980: 210).  
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Most systems taking this approach include two central components: 
(a) an inventory of potential target needs expressed in terms of activities, 
and (b) a scale that is used to establish (and subsequently re-establish) 
the priority that should be given to each activity. For example, the English 
Language Teaching Development Unit system (ELTDU) (Yates, 1997) has 
27 activities, all described on an eight-point attainment scale. In a less 
complex system, Allwright and Allwright (1977) list 12 activities that, on 
past experience, were judged to be potential needs for a doctor visiting 
Britain-reading medical textbooks, writing medical papers, giving 
papers/lectures at medical conferences, etc. Learners are first asked to 
establish whether or not each potential need is an actual need, and then to 
establish their present level of difficulty (= deficiency) in each activity on a 
none/some/ a lot scale. Richards (1990: 29) provides an extract from a 
questionnaire where learners are asked to indicate how frequently each 
task should be taught, ranging from not at all to 7 or more times per 
semester. 
A refinement of the All wright system of combined present-situation 
analysis and target-situation analysis is illustrated by Bheiss (1988, as 
cited in West, 1994)who adopts a more formal procedure for establishing 
syllabus priorities. This system has three components: (a) a list of potential 
target-situation skills supplied by a specialist informant, in Bheiss‟s case a 
university nursing tutor; (b) a needs questionnaire using a “0 = 
unnecessary to 4 = essential” scale to establish target situation need for 
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each of the sub-skills; (c) a lacks questionnaire using “0 = no difficulty to 4 
= very difficult” scale to establish the present-situation deficiency of each 
of the sub-skills. Each questionnaire is given to either specialist tutors or 
students and the overall needs and lacks of the groups are calculated. 
Learning priorities are then established by multiplying the two scores 
together, which has the effect of accentuating the scores at either end of 
the scale. 
Other aspects of deficiency analysis may include discovering 
whether students are required to do something in the target language 
which they cannot do in their mother tongue: “Teaching a student to do 
something in English which he or she can already do in Spanish is a very 
different problem from teaching him or her something in English which he 
or she cannot do in Spanish” (Alderson, 1980: 135). 
As for this study, all the above needs analysis frameworks will be 
applied as a guideline for conducting all works on it as well as developing 
the instrument to survey the staff‟s needs and problems in English 
communication. In other words, it seems that the combined system of 
target-situation analysis and present-situation analysis or defined as 
deficiency analysis becomes the most appropriate approach which will be 
employed for assisting the researcher to discover and establish the place 
of the Islamic economics students‟ English needs. 
In English for Specific Purposes or ESP, the most important stage 
is the needs analysis stage. Students will be given a needs analysis form 
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that covers Target Situation Analysis (TSA), Present Situation Analysis 
(PSA) and Learning Situation Analysis. The function of TSA is to collect 
data about the learners and not from the learners and on the other hand 
PSA is more on learner-centered approach and it collects data from the 
learners by using methods such as questionnaires and doing interviews on 
the participant. 
There are many methods and approaches that are used in coming 
up with the best Needs Analysis form, from TSA, PSA, LSA approaches to 
necessities, lacks and wants and many others. Each approach will be 
discussed individually. Target Situation Analysis as suggested by Munby 
(1978) is known to be the best known framework where he focuses on 
students‟ needs at the end of the language course and at the target-level 
performance. Munby is said to be more concern on communicative 
syllabus design and his procedures are very detailed. 
The Communication Need Processor (CNP) as suggested by 
Munby too focuses on variables that affect communication needs by 
organizing them as parameters in a dynamic relationship to each other 
and as a result, it can generate a profile of students language needs, 
communicative competence specification and the most importantly it 
would be able to produce a sequenced syllabus. Munby‟s attempt of an 
approach that is systematic and comprehensive has made the approach 
or instrument in gathering data more flexible, complex and also time 
consuming (West, 1994). 
32 
 
Though Munby‟s model looked very convincing, Hutchinson and 
Waters argued that Munby‟s model focuses was more on learners hence it 
neglects the role of society and they claim that needs should be 
determined by a negotiation between society and individual stake-holders 
(1987). Hutchinson and Waters (1987) on the other hand proposed 
Learning-Centered Approach. There was a distinction between learner-
cantered and learning centered. In learner-centered the learners 
determined the learning process and on the other hand learning-centered 
is a process that involves learning as a tool of negotiation between 
individuals and societies. 
Target needs were defined by them as Necessities, Wants and 
Lacks. Necessities is to look at what learners or students should know in 
order to be able to function well and communicate efficiently in the target 
situation, meanwhile Lacks on the other hand looks more at the gap 
between what the students or learners already know and which part are 
they lacking of and need more focusing on. Hence the gap that is 
discovered can be the basis of the language syllabus and is referred by 
Jordan (2011) as deficiency analysis. 
Learners‟ wants are the most important input in the Needs Analysis 
and cannot be ignored in any ESP courses (Hutchinson & Waters, 1987). 
Learners‟ Wants is considered very important because it will determine 
their determination and whether or not they participate effectively in the 
class or throughout the learning process (McDonough, 1984; Nunan, 
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1988). By neglecting their needs and wants might hinder them from 
learning and it will cause demotivation among students. Students‟ 
motivation towards the course also depends on whether or not their wants 
are taken into account in the development of syllabus and materials. 
Nunan (1988) on the other hand suggested two models in 
approaching Needs Analysis. They are Strategy Analysis which the focus 
of the analysis is on the methodology applied to effectively implemented 
language program and Means Analysis‟ function is to adjust language 
courses to local situations. Needs analysis is also defined as the method 
of establishing the „what‟ and „how‟ of a course (Dudley Evans & St. John, 
1998). Their approach of Needs is to look at Objective Needs and 
Subjective Needs. Objective Needs is gathered by deriving facts from 
outsiders and Subjective Needs is collecting facts from cognitive and 
affective factors by the insiders of a community. Critical Needs Analysis 
was also stated as the most recent approach in the Needs Analysis 
method (Dudley Evans & St. John, 1998) where it looks at descriptive 
method that provides a list of learners‟ needs from Students, ESP 
teachers, Head of Departments and Policymakers‟ point of view. The 
transformative method provides indication for changes in the content, 
materials and teaching method (Pennycook, 1989; Benesch, 1996). 
Needs analysis is also defined as a process of determining the 
needs of a group of learners that requires a language and arranging the 
needs according to priorities where it uses both subjective and objective 
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information (Richards et al., 1992).When we talk about Needs Analysis 
there are few things that should be focused on such as, whose needs are 
we looking at? When it comes to whose needs, it is suggested that the 
sponsors, subject specialists, the language course designer, the teachers 
and the students‟ needs are all the important factors that needs to be 
considered in designing any LSP courses or materials (Jordan, 2011). 
Few scholars agree that as the starting point of any LSP courses, 
Needs Analysis should be able to provide input for syllabuses designing, 
materials and the kind of teaching and learning that takes place in a 
classroom (Higgins, 1966: Richterich in Trim in et al., 1973/80; Strevens, 
1977; Coffey, 1984). Present Situation Analysis was proposed by 
Richterich and Chancerel (1997/80) to provide students state of language 
development at the beginning of the language course. Students, teaching 
establishment and user institution should provide the source of information 
by using surveys, questionnaires and interviews and it will later be 
analyzed for the levels of ability, resources and views on language 
learning. In PSA, a learner is connected or is interrelated with society and 
culture. 
Strategies Analysis that starts with students‟ perceptions of their 
needs in their own terms was proposed by Allwright (1982). Strategies 
Analysis was categorized into three subsections such as Needs that looks 
at the skills which a student sees as being the most relevant or important 
point for him or herself, Wants on the other hand looks at the needs on 
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which the student puts a high priority to it and to be learnt in a limited time. 
Lastly Lacks, refer to as the differences between the students present 
competence and desired ones. 
The main concern in Strategy Analysis is to help students to identify 
skill areas and their preferred strategies of achieving the skills needed. 
Holliday and Cooke (1982) proposed a term called Means Analysis. Mean 
analysis involves the study of local situation for example teachers, 
teaching methods, students, facilities and many more. Means analysis is 
done to see how long a course should be implemented. Means analysis 
starts with a positive premise which determines what might be achieved 
with certain given factors (Jordan, 2011). 
A learning centered-approach was later coined by Holliday (1994). 
In Holliday‟s learning centered-approach, it acknowledges the social 
context of education that offers more freedom to teachers. The main 
reasons behind this approach are to avoid or prevent awkwardness 
caused by imported teaching methods that may be culturally inappropriate 
for the students (Jordan, 2011). 
Needs analysis requires a method that would be able to identify 
which subject to be studied and what language level needed. Instructors 
should also be sensitive to which study situations and related study skills 
are relevant for their students. The method used also, should be able to 
assess students‟ current abilities in English and study skills in order to 
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determine the students‟ gap and their needs in coming up with the best 
syllabus, materials or methodology used in all the ESP courses. 
In a nutshell, needs analysis is an incorporation of different 
approaches in needs analysis such as wants, lacks, target situation 
analysis, present situation analysis, deficiency analysis, strategy analysis, 
means analysis, language audit and constraints, demands, necessities, 
likes, deficiencies, aims purposes and goals as stated earlier by other 
scholars. 
2.2.3. Method of Collecting Data of Needs Analysis 
To collect data for needs analysis, the researcher may employ 
various methods. The following are some examples of those methods. 
Hutchinson and Waters (1987) stated that there are a number of ways to 
gather information about needs, the most frequently used methods are 
questionnaires, interviews, observations, data collection e.g. gathering 
texts, and informal consultations with sponsors, learners and others. 
Schutz and Derwing (1981: 35) have devised an eight-step process 
for conducting a needs evaluation. These steps are as follows: 
1. Define the purpose; 
2. Delimit the target population; 
3. Delimit the parameters of investigation; 
4. Select the information-gathering instrument(s); 
5. Collect the data; 
6. Analyze the results (manual or computer compilation of data); 
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7. Interpret the results; and 
8. Carry out a critique of the whole project. 
In order to analyze target needs, Hutchinson and Waters (1987) 
consider the kind of information that it is necessary for the course designer 
to obtain from an analysis of target needs by posing these questions: 
1. Why is the language needed? 
2. How will the language be used? 
3. What will the content areas be? 
4. Who will the learner use the language with? 
5. Where will the language be used? 
6. When will the language be used? 
Similarly, to analyze learning needs, they pose these questions: 
1. Why are the learners taking the course? 
2. How do the learners learn? 
3. What resources are available? 
4. Who are the learners? 
5. Where will the ESP course take place? 
6. When will the ESP course take place? 
According to Scrivener (1994), a typical needs analysis might be a 
questionnaire that the client(s) and the teacher talk through and fill in 
together. This might include an analysis of what the client uses English for, 




It can be concluded that learners are seen to employ different 
learning strategies, use different skills, enter with different learning 
schemata and be motivated by different needs and interests. 
Consequently, focus on the learners‟ needs becomes the important 
method to observe their real needs. In this study, English is viewed to be 
required to perform a particular practical job which is the job area of the 
Islamic economics. In addition, designing specific courses to meet these 
individual needs serves real purposes of the ESP course derived from real 
needs of Islamic economics, in other words, from learner-centered 
methods. 
2.3. Islamic Economics 
2.3.1. Definition of Islamic Economics 
There are many competing definitions of Islamic economics. The 
researcher would like to discuss several of them here. Hasannuzzaman is 
one of the first people who attempted to come up with a comprehensive 
definition: “Islamic economics is the knowledge and application of 
injunctions and rules of the Shariah that prevent injustice in the acquisition 
and disposal of material resources in order to provide satisfaction to 
human beings and enable them to perform their obligations to Allah and 
the society” (Hasanuzzaman 1984, 52)  
This definition is quite vague. It does not specify which rules and 
knowledge are relevant to Islamic economics. Islamic economics is 
defined mainly on the concept of justice. It is not clear whether the author 
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would consider capitalism or socialism as acceptable economic systems if 
they are modified to prevent injustice. For Mannan, the defining feature of 
Islamic economics is its values: “Islamic economics is a social science 
which studies the economic problems of a people imbued with the values 
of Islam” (Mannan 1987, 18). 
However, he does not elaborate on the relevant values and how 
their involvement will create Islamic economics as a distinct field. For 
Ahmad, Islamic economics is “a systematic effort to try to understand the 
economic problem and man‟s behavior in relation to that problem from an 
Islamic perspective” (Ahmad 1992, 19). Again, the definition does not 
provide any hint on how the Islamic perspective requires Islamic 
economics to be distinct. Likewise, the following definitions portray Islamic 
economics as something shaped by Muslim scholars within the Islamic 
perspective, but do not say how it differs in terms of answering the core 
questions: “the Muslim thinkers‟ response to the economic challenges of 
their times. In this endeavor they were aided by the Quran and the Sunnah 
as well as by reason and experience”(Siddiqi 1992, 69).“Islamic 
economics is the representative Muslim‟s behavior in a typical Muslim 
society” (Naqvi 1994, 176). 
It can be concluded that the distinctive features of Islamic 
economics come from the Islamic worldview, particularly its ontological, 
epistemological, and teleological differences from the materialist 
worldview. Therefore, it is important to highlight the multi-dimensional well-
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being goals and morally guided market mechanism in the definition: 
“Islamic economics foresees an economic system based on the Islamic 
worldview aiming to realize spiritual, moral, intellectual, social, and 
material well-beings of individuals in this life and the hereafter through 
allocation and distribution of scarce resources in a morally guided market 
system.” Thus, the answers to the core questions could be as follows: 
what to produce? Produce goods and services which help human beings 
to excel spiritually, intellectually, morally, and socially. What to produce? 
Produce the basic goods and services for everyone, but others for those 
who could afford more. Accumulate spiritual, moral, and social capital in 
addition to physical and financial capital. How to produce? Produce 
through an efficient and fair market mechanism. 
2.3.2. The English Materials for Islamic Economics 
According to Kahf (2018), the most theme English material for 
Islamic economics student, are below: 
a. Section one: relevance of Islamic economics, including the topics 
below: 
1) Religions and economics; 
2) Islam and economics; 
3) Islamic economics and human knowledge; and 





b. Section two: definition of Islamic economics, including the topics below: 
1) Introduction and historical background; 
2) Definition of economics; 
3) Economics and paradigms; 
4) What is Islamic economics?; and 
5) Macro and micro economics. 
c. Section three: methodology of Islamic economics, including the topics 
below: 
1) General methodology of economics; 
2) Facts and theories; 
3) Methodology and elaborating the Islamic economics system; 
4) Discovering the Islamic economics system; 
5) Testing the validity of Islamic economics system; 
6) What to do with the existing bulk of economics?; and 
7) Distinction between presumptions and tools. 
d. Section four: economic and other branches of knowledge, including the 
topics below: 
1) Islamic economics and other behavioral sciences; 
2) Economics, mathematics and natural sciences; and 






2.3.3. The Terms in Islamic Economics 
According to Moisseron, Moschetto&Teulon (2014), there are some 
terms in the Islamic economics or Islamic finance system. They are:  
a. Mudharabah 
Mudharabah is profit participation. It is a partner provides the 
funds, Rab al-mal and the other Moudharib, the experience, the 
expertise and the management. The profits shared between the two 
players on a basis agreed upon in advance, but capital losses are 
assumed by the provider of the capital. 
b. Musharakah 
Musharakah is the capital participation. Several partners fund a 
business, share profits according to a previously defined rate while 
losses are divided amongst themselves according to the level of their 
participation in the capital. Company management is entrusted either 
to all partners, or to part or only one of them. 
c. Murabahah 
Murabahah is the Sales agreement with an increased price of 
profit margins known and agreed upon between the buyer and seller. 
d. Qadr al-Hassan 
Qadr al-Hassan is a loan of goodwill/benevolence that will be 






Salam is an agreement where the price is paid at the signing 
whereas the delivery of the property is handed over on a later date 
fixed in advance. To be consistent with the principles of the Shariah, 
this formula must be based on two separate agreements. 
f. Ijarah 
Ijarah is a rental/sale system. A financial institution purchases 
equipment or a property and leases it to another officer who will 
conduct periodic payments throughout leasing period. The first 
agreement commits the Bank to buy goods from the supplier in return 
for a cash advance while setting the date of delivery according to the 
needs of its client. The second agreement is for the resale of the 
goods. 
2.4. Previous Studies 
There has been a great amount of research conducted in the ESP 
field. However, for this study, only research conducted to investigate the 
needs of English usage for economic purposes is mentioned.  
Akkakoson (1994) carried out an examination of the use of English 
for business communication in top Thai companies. The subjects of the 
study were 17 human resource management representatives of 15 
sampled companies divided into three levels: high-level companies, 
middle-level companies and low-level companies. The results of the study 
revealed that English was an important tool for business communication 
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and English. All four skills were required. English was very useful for most 
of the employees. The human resource management representatives of 
the high status group thought that all four macro skills were also important 
to supervisory level staff while only listening and speaking skills were very 
important to junior level staff. The human resource management 
representatives of the middle status group thought that only listening and 
reading were of importance to the supervisory level whereas the human 
resource management representatives of the low status group considered 
that listening, speaking and writing were essential to the supervisory level. 
Jiranapakul (1996) investigated the language needs for 
communication for Thai engineers; the major purpose of this study was to 
reveal the actual usage of English in engineering companies. The subjects 
were 21 operational engineers and 21 managerial engineers. The 
instrument was an interview schedule. The results revealed that both 
groups of subjects considered English was very useful for them since it 
was an additional factor in career advancement. The operational 
engineers needed listening and speaking most, whereas managerial 
engineers needed writing and speaking most. 
Ketkeaw (1997) investigated cabin attendants‟ needs of English of 
Thai Airways International. The data were collected by questionnaires and 
then analyzed by SPSS in terms of percentage of frequencies and chi-
square. The study revealed that the use of English was highly important 
among cabin attendants. Listening and speaking skills were mostly 
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needed. Problems of using the four skills were Neutral or moderatly 
needed for cabin attendants. Air stewards and air stewardesses need to 
improve their listening and speaking skills most; while air pursers and in-
flight managers needed to improve all four skills in Neutral or moderatly 
needed to high level. 
Chimroylarp (1998) performed a survey of English language needs 
of the overseas going Buddhist Missionary Monks. The purposes were to 
investigate the needs of the English language of the monks for daily use in 
living abroad and performing religious tasks in order to develop an ESP 
course outline for their orientation training. The results revealed that the 
monks evaluated themselves as Neutral or moderatly needed to low in 
using English. The most needs skills were listening and speaking. The 
most needed situation of English language use upon arrival was at 
immigration and customs of the countries they were going to be on duty. 
Yutdhana (2000) conducted a survey of the English language 
needs of businesspersons in Chiang Mai for running their businesses. The 
study investigated the English needs of businesspersons in Chiang Mai by 
categorizing business into seven types: real estate and decoration, the 
bank business, agriculture and agro industries, finance and banking, 
handicraft and industries, health and education, and trading so as to 
reveal the role and importance of English in business circles in Thailand. 
Kuen (2001) examined the communicative needs in sales in the 
Malaysian business context. The study looked at the communicative 
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needs of sales personnel of a Malaysian owner-managers group of 
companies. More specifically, it focused on the productive skills of 
speaking and writing which sales personnel needed in their jobs, and the 
types of communicative events sales personnel were involved in and the 
communicative skills that they needed. 
Meemark (2002) investigated the needs and problems of English 
language for tourist police. The results indicated that all sections of the 
tourist police strongly needed all four macro English language skills which 
are listening, speaking, reading and writing. Listening was considered the 
most important. The eleven groups of tourist police needed to improve all 
four English skills. As for specific English courses, most tourist police 
needed English training courses with the equal proportions of Thai and 
English native teachers. The English training courses should emphasize 
listening and speaking skills, together with vocabulary. 
Aunreun (2005) explored the English language needs of travel 
agents in Chiang Mai. The findings revealed that the English language 
was perceived as important for the travel agents. They thought of 
speaking as the skill they use most. Listening, writing and reading were 
also needed. Grammar and appropriate expressions and pronunciation 
were perceived as the lowest needs. They also felt that speaking was the 
skill with which they faced most problems followed by grammar and 
appropriate expression, listening and translation respectively. They hardly 
encountered problems in vocabulary in bank and reading skills. 
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Dejkunjorn (2005) identified the English language needs of Thai 
pilots. The study revealed that most of the pilots assessed their English 
language abilities as “Neutral or moderatly needed”. They also rated 
English as highly important listening and speaking skills were mostly 
needed and the problems of using the four skills were Neutral or moderatly 
needed. Pilots needed to improve their listening and speaking skills most 
and made some mispronunciation during their flight duties. 
Symon (2012) investigates the specificity of students' language and 
communication needs in the related disciplines of business, economics 
and accounting in English as a Foreign Language (EFL) context in Israel. 
The results suggest that business, economics and accounting should not 
be regarded as one discipline category, and the English course should be 
customized for each of these disciplines with greater emphasis on long-
term professional needs. 
Strapasson (2015) investigate „needs analyses from the three 
perspectives aforementioned. It intends to discuss what language 
institutions and companies understand by „needs‟ as well as the 
procedures used to gather information from learners. Also, it seeks to 
understand what business English learners expect regarding Business 
English classes. Along with that, the results from each axe are confronted 
aiming to identify whether they match one another in terms of target 
situation needs. Results indicate that companies are more likely to apply 
informal procedures to find out employees‟ target situation needs, while 
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language institutions address so through placement tests, indicating a 
disharmony between the two axes. Regarding learners, the survey carried 
out highlights their profile and expectations concerning Business English 
classes, which provides evidence on how companies and language 
institutions have to work so as to meet learners‟ needs. 
Rahmatunisa (2015) investigated the required learning materials 
and the suitable learning activities for economic and business students of 
vocational school in Kuningan, West Java. This study revealed that 
listening and speaking skills are the priority in teaching English which is 
closely followed by writing and reading. The highest students‟ preferences 
for classroom learning activities are vocabulary exercising, followed by 
simulation and grammar exercising. It is also found that most students 
consider English is important in their future career and they might need 
English to communicate with colleague and customer. 
As can be seen, the related research revealed the job needs of the 
use of English in various aspects according to the differences of the job 
field. For Islamic economics students, the needs of English usage must be 
investigated to meet the needs of the staff in learning language and to give 
language knowledge in order that they can use the language in their real 
situations effectively and efficiently. This will finally help in designing the 








This unit thoroughly explains the steps on how to do the research 
and how to obtain and analyze the data. It consists of research design, 
population and sample, technique of collecting data, validity and reliability 
of questionnaire, data analysis and research procedures. 
3.1. Research Design 
This study used descriptive research method. According to Arikunto 
(2006), descriptive method is where the person doing the research 
presents it in a descriptive manner. The descriptive research designs 
enable the researcher to describe or present the picture of a phenomenon 
or phenomena under investigation. It is the opposite of another from 
research methodology called analytical.  
However, this research is a descriptive research which concerns on 
the investigation of the need of English for the students‟ of Islamic 
economics study program of Muhammadiyah University of Bengkulu.   
3.2. Population and Sample 
3.2.1. Population 
According to Arikunto (2006), population is the total subject of the 
research. Population here is a complete set of elements (person or 
subjects) that process some common characteristic defined by the 
sampling criteria established by the researcher.   
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The population of this research is all of the students, English 
lecturer, Islamic economics lecturer, and stakeholders of Islamic 
economics study program of Muhammadiyah University of Bengkulu. 
3.2.2. Sample 
According to Arikunto (2006), sample is the selected elements 
(people or samples) chosen for participation in a study; people were 
referred to as subject or participant; sampling the process of selecting a 
group of people events, behavior, or events, or other elements which 
conducted to the study. 
The sample of this study was 50 people who divided into; 40 
students and 10 stakeholders. The 40 students in this research divided 
into: the first semester includes 8 students, the third semester includes 11 
students, the fifth semester includes 13 students, and the seventh 
semester includes 8 students. The stakeholders in this research are 
Muamalat Bank, BNI Syari‟ah, Mandiri Syariah BanK, BPRS Muamalat 
Harkat, BPRS Safir, Takaful Keluarga Insurance, students, English 
lecturer, head of study program, and the Dean of Economic Faculty of 
Muhammadiyah University of Bengkulu. The researcher took 10 
stakeholders as informants for the interview by using purposive sampling 
(Sugiyono, 2011). Each group of sample was represented by 1 or 2 







The Students Sample 
No. Initial Names Position 
1 AR sd 01 
2 HS sd 02 
3 NF sd 03 
4 CP sd 04 
5 RR sd 05 
6 TS sd 06 
7 APS sd 07 
8 TPS sd 08 
9 RAZ sd 09 
10 HN sd 10 
11 PDP sd 11 
12 RR sd 12 
13 DRE sd 13 
14 PW sd 14 
15 DLS sd 15 
16 MS sd 16 
17 SI sd 17 
18 DS sd 18 
19 AK sd 19 
20 FU sd 20 
21 FL sd 21 
22 FS sd 22 
23 RS sd 23 
24 LK sd 24 
25 AN sd 25 
26 MSO sd 26 
27 YH sd 27 
28 AM sd 28 
29 FG sd 29 
30 YI sd 30 
31 ZY sd 31 
32 TR sd 32 
33 HA sd 33 
34 ADK sd 34 
35 FN sd 35 
36 ES sd 36 
37 FH sd 37 
38 WD sd 38 
39 IS sd 39 






The Stakeholders Sample 
No. Initial Names Position 
1 DS st 01 
2 RM st 02 
3 VT st 03 
4 KA st 04 
5 RE st 05 
6 YL st 06 
7 AZ st 07 
8 KB st 08 
9 MR st 09 
10 FQ st 10 
 
3.3. Technique of Collecting Data 
In collecting the data of this study, the researcher uses two 
techniques, i.e.; questionnaire and interview. 
3.3.1. Questionnaire 
The researcher adapted a questionnaire of Srabua (2006). This 
questionnaire instrument covers items of needs analysis for the tourism 
students. The changes of the original questionnaire were the English sub 
skills in tourism context to the Islamic economics context. This change 
caused by the scope of this research on the Islamic economics study 
program. Kahf (2018) designed questionnaire for theme, topics and 
discourse text in order for Islamic economics term. It was written in 
Indonesian language in order to decrease problems, ambiguity, and 
misinterpretation. The items used in this questionnaire are both closed and 
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open-ended questions. The questionnaire is design in the 2 part of the 
following information. (see appendix 1) 
The questionnaire is concerning with the general information of the 
respondents such as age, educational background, and learning English 
experience. The questionnaire is concerning to the respondents‟ opinions 
about the needed in using English themes or topics and skills including 
listening, speaking, reading, and writing. The respondents are required to 
rate their answer on 5 point Likert Scale as follows: 
Table 3.3 
The 5 Point of Likert Scale 
Statement V Max. N Max. N Neu Min. N V Min. N 
Positive 5 4 3 2 1 
Note: 
V Max. N : Very Maximally Needed 
Max. N : Maximally Needed 
Neu : Neutral or moderately needed 
Min. N : Minimally Needed 
V Min. N : Very Minimally Needed 
 
The "Neutral or moderately needed" section in the Likert scale point 
above has been change from the original Srabua (2006) one, which is "Do 
not Know". The reason the researchers changed this part was because it 
made it easier to calculate in the data analysis process. In addition, the 
word "Do not know" can be interpreted for students in answering the 
questionnaire. 
In other hand, in terms of validity and reliability, the researcher did 
not try out the questionnaire. It is caused that the questionnaire has been 
validated by Srabua (2006). Based on Arikunto (2006), instruments that 
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have been used by someone to research do not need to be trying out 
again because they are valid and reliable for obtaining permitted data. 
3.3.2. Interview 
The interview is conduct to know the information about the 
students‟ needed deeply. The data from the questionnaire were not 
enough information, so the researcher will conduct some interviews to the 
stakeholders, the dean, the head of study program, and the English 
lecturers at the Islamic economics study program of Muhammadiyah 
University of Bengkulu. The instrument of interview was designed by 
adapted from Huh (2006). (see appendix 2) 
3.4. Technique of Analyzing Data 
The data of this study will analyze by use the various steps and 
formulas. The steps and formulas are as follows: 
3.4.1. Weighted Mean 





M  : mean (average) 
f.w : the total of frequencies 









3.4.2. Interpretation of Mean 
In interpreting the mean score, the researcher will divide the mean 
into 5 categories according to the level of the need of English for the 
students. The table of mean interpretation as follows: 
Table 3.4 
The Interpretation of Mean 
No. Mean range Interpretation 
1 4.21 – 5.00 Very maximally needed 
2 3.41 – 4.20 Maximally needed 
3 2.61 – 3.40 Neutral or moderatly needed 
4 1.81 – 2.60 Minimally needed 
5 1.00 – 1.80 Very minimally needed 
(Source: Srabua, 2007) 
3.4.3. Percentage of Frequency 
After getting the frequencies of the data, the percentage of each 




P  : percentage  
F  : frequency 
N  : number of students (Arikunto, 2006). 
Meanwhile, the data from the interviews in this study are used to 
support and strengthen the questionnaire results data. Interviews are only 
given to stakeholders as additional data for the questionnaire to 





 100  
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3.5. Research Procedures 
Due to the systematically, this study will follow the following 
research procedures:   
1. Constructed the instrument; 
2. Required the expert judgment to determine the item of questionnaire is 
valid; 
3. Revise the instrument based on expert judgment; 
4. Try out the questionnaire to the respondents who are not involved to 
the sample of this study; 
5. Analyze the validity and reliability 
6. Revise the instrument based on statistical analysis result; 
7. Distribute the questionnaire to the real respondents 
8. Interview the dean, head of study program, and English lecturers; 
9. Analyze the questionnaire and interview result; 




RESULT AND DISCUSSION 
 
 In this chapter, the result gained from the data collection 
instruments is presented. The chapter contains of the needs analysis of 
English materials for Islamic economics students of Muhammadiyah 
University of Bengkulu. The result covers need analysis of English skill 
and sub-skills, English themes/topics, and English discourse texts for 
Islamic economics students. 
4.1. Result 
4.1.1. The themes or topics needed by the students of Islamic 
economics study program of Muhammadiyah University of 
Bengkulu 
a. The students‟ perception 
There were 40 active students rated the relevance of Islamic 
economics theme as the highest importance and needed theme/topic by 
them. The table below shows the mean of score of themes needed 
according to the Islamic economics students. 
Table 4.1 
The prioritized English themes/topics based on the students‟ perception 
No. Themes / topics Mean Interpretation 
1 
Relevance of Islamic 
economics 
3,96 Maximally needed 
2 Definition of Islamic economics 3,48 Maximally needed 
3 
Methodology of Islamic 
economics 
3,51 Maximally needed 
4 
Economic and other branches 







The table 4.1 indicated that the Islamic economics students 
perceived the theme about relevance of Islamic economics (3,96) as the 
most needed theme, then followed by theme about methodology of Islamic 
economics (3,51), theme about definition of Islamic economics (3,48) and 
the last is theme about economic and other branches of knowledge (3,28). 
b. The stakeholders‟ perception 
There were 10 stakeholders rated the relevance of Islamic 
economics theme/topics as the highest importance and needed by the 
Islamic economics students. The table below shows the mean of score of 
themes/topics needed according to the Islamic economics stakeholders. 
Table 4.2 
The prioritized English themes/topics based on the stakeholders‟ 
perception 
No. Themes / topics Mean Interpretation 
1 Relevance of Islamic economics 3,96 Maximally needed 
2 Definition of Islamic economics 3,83 Maximally needed 
3 
Methodology of Islamic 
economics 
4,00 Maximally needed 
4 
Economic and other branches of 
knowledge  
2,18 Minimally needed 
 
The table 4.2 indicated that the Islamic economics stakeholders 
perceived the theme about methodology of Islamic economics (4,00) as 
the most needed theme, then followed by theme about relevance of 
Islamic economics (3,96), theme about definition of Islamic economics 
(3,83) and the last is theme about economic and other branches of 
knowledge (2,18).  
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The result from the questionnaire above was supported by the 
interview result. Based on RE (st 05) said that: 
“Skill bahasa Inggris yang harus dikuasi oleh karyawan maupun calon 
karyawan kami adalah bahasa lisan maupun tulisan. Karyawan 
mampu menjelaskan proses, layanan, produk kami dalam bahasa 
Inggris dengan baik.” (06 Juni 2018) 
 
Translate: 
“English skills that must be mastered by our employees and 
prospective employees are spoken and written language. Employees 
are able to explain our processes, services, products in English well.” 
(06, June 2018) 
 
4.1.2. The discourse texts needed by the students of Islamic 
economics study program of Muhammadiyah University of 
Bengkulu 
a. The students‟ perception 
There were 40 active students rated the discourse texts that most 
needed by them. The table below shows the mean of score discourse 




















The prioritized discourse texts based on the students‟ perception 
No. Discourse texts Mean Interpretation 
1 





The historical background of 
Islamic economics 
4,00 Maximally needed 
3 The economic problem 4,00 Maximally needed 
4 Islam and economic activity 4,00 Maximally needed 
5 
Proposed definition of Islamic 
economics 
3,90 Maximally needed 
6 
Relationship between religions and 
economics 
3,70 Maximally needed 
7 
The domain of religions and 
economics 
3,70 Maximally needed 
8 
The relationship between Islamic 
and economics 
3,70 Maximally needed 
9 Definition of economics in general 3,70 Maximally needed 
10 
Testing the validity of Islamic 
economics system 
3,70 Maximally needed 
11 
Introduction to Islamic business 
rule 
3,70 Maximally needed 
12 Islamic public finance 3,70 Maximally needed 
13 Islamic financial system 3,70 Maximally needed 
14 
General methodology of Islamic 
economics 
3,60 Maximally needed 
15 
Facts and theories of Islamic 
economics 
3,60 Maximally needed 
16 The existing bulk of economics 3,60 Maximally needed 
17 
Islamic financial and banking 
institutions 
3,60 Maximally needed 
18 
Comparison of definition of 
economics between Islamic and 
western 
3,50 Maximally needed 
19 Islamic paradigm of economics 3,50 Maximally needed 
20 Definition of Islamic economics 3,50 Maximally needed 
21 Islamic marketing management 3,50 Maximally needed 
 
The table 4.3 showed the maximally needed category (mean 3,41-
5,00). Based on the result above, we can conclude that there are 21 
discourse texts are maximally needed by the Islamic economics based on 
the students‟ perceptions. 
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b. The stakeholders‟ perception 
There were 10 stakeholders rated the discourse texts that most 
needed by the Islamic economics students. The table below shows the 
mean of score discourse texts needed according to the stakeholders. 
Table 4.4 
The prioritized discourse texts based on the stakeholders‟ perception 
No. Discourse texts Mean Interpretation 
1 





2 The existing bulk of economics 4,20 Maximally needed 
3 The economic problem 4,10 Maximally needed 
4 Islam and economic activity 4,10 Maximally needed 
5 
The domain of religions and 
economics 
4,00 Maximally needed 
6 
The relationship between Islamic 
and economics 
4,00 Maximally needed 
7 
Comparison of definition of 
economics between Islamic and 
western 
4,00 Maximally needed 
8 
The western paradigm of 
economics 
4,00 Maximally needed 
9 
The historical background of 
Islamic economics 
3,90 Maximally needed 
10 Islamic paradigm of economics 3,90 Maximally needed 
11 Definition of Islamic economics 3,90 Maximally needed 
12 
Proposed definition of Islamic 
economics 
3,90 Maximally needed 
13 
General methodology of Islamic 
economics 
3,90 Maximally needed 
14 
Methodology and elaborating the 
Islamic economics system 
3,90 Maximally needed 
 
The table 4.4 showed the maximally needed category (mean 3,41-
5,00). Based on the result above, we can conclude that there are 14 
discourse texts are maximally needed by the Islamic economics based on 
the stakeholders‟ perceptions. 
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The result from the questionnaire above was supported by the 
interview result. Based on KB (st 08) said that: 
“Sebaran materi bahasa Inggris yang kami tuangkan dalam silabus 
lebih mengarah pada kemampuan bahasa Inggris pada mahasiswa 
Ekonomi Islam baik lisan maupun tulisan. Karenanya kami 
memprioritaskan pada kemampuan mahasiswa dalam berkomunikasi 
dengan nasabah maupun penguasaan teks-teks ekonomi dalam 
bahasa Inggris. Selain itu kemampuan menulis juga diutamakan agar 
mahasiswa nantinya jika telah kedunia kerja dapat berinteraksi lisan 




“The distribution of English language material that we put into the 
syllabus is more directed at the English language skills of Islamic 
Economics students both oral and written. We therefore prioritize the 
ability of students to communicate with customers as well as 
mastering economic texts in English. In addition, writing skills are also 
prioritized so that students will have the ability to interact verbally and 
in writing in English with their customers.” (11, June 2018) 
 
4.1.3. The English skills needed by the students of Islamic 
economics study program of Muhammadiyah University of 
Bengkulu 
a. The students‟ perceptions 
There were 40 active students rated the speaking skill as the 
highest importance. The table below shows the mean of score of skill 
needed according to the Islamic economics students. 
Table 4.5 
The prioritized English skill based on the students‟ perception 
No. English Skills Mean Interpretation 
1 Listening 2,59 Neutral or moderately needed 
2 Speaking 3,73 Maximally needed 
3 Reading 1,82 Minimally needed 




The table 4.5 above indicated that the Islamic economics students 
perceived speaking (3,73) as the most needed skill, then followed by 
writing (3,11), listening (2,59) and the last is reading (1,82). Furthermore, 
the following result covers the students‟ perception regarding each of 
listening sub-skill needed for the Islamic economics students. 
Table 4.6 
The prioritized listening sub-skills based on the students‟ perception 
No. Listening sub-skills Mean Interpretation 
1.1 
Listening to the customer in making 
an account in Islamic bank 
2,50 Minimally needed 
1.2 
Listening to the customer in 






Listening to the customer in filed for 





Listening to the customer in deposit 
their money in Islamic bank 
2,60 Minimally needed 
1.5 
Listening to the customer in making 
credit card in Islamic bank 
2,45 Minimally needed 
 
Based on table 4.6 above, we can conclude that listening sub-skills 
is less needed. It indicated that listening the customer in checking their 
balance in Islamic bank (2,78),  then listening to the customer in filed for 
loan from Islamic bank (2,63), listening to the customer in deposit their 
money in Islamic bank (2,60), listening to the customer in making an 
account in Islamic bank (2,50), and listening to the customer in making 
credit card in Islamic bank (2,45). Furthermore, the following result covers 
the students‟ perception regarding each of speaking sub-skill needed for 







The prioritized speaking sub-skills based on the students‟ perception 
No. Speaking sub-skills Mean Interpretation 
2.1 
Explain to the customer about 
information for making an account 
in Islamic bank 
3,83 Maximally needed 
2.2 
Explain to the customer about their 
balance in Islamic bank 
3,65 Maximally needed 
2.3 
Explain to the customer about how 
to filed for loan from Islamic bank 
3,68 Maximally needed 
2.4 
Explain to the customer how to 
remittance their money in Islamic 
bank 
3,70 Maximally needed 
2.5 
Explain to the customer about how 
to use credit card in Islamic bank 
3,83 Maximally needed 
 
 
Based on table 4.7, we can concluded that the most speaking sub-
skills need is speak to the customer about information for making an 
account in Islamic bank and how to use credit card in Islamic bank (3,83),  
then speak to the customer how to remittance their money in Islamic bank 
(3,70), speak to the customer about how to filed for loan from Islamic bank 
(3,68), and speak to the customer about their balance in Islamic bank 
(3,65). Furthermore, the following result covers the students‟ perception 
regarding each of reading sub-skill needed. 
Table 4.8 
The prioritized reading sub-skills based on the students‟ perception 
No. Reading sub-skills Mean Interpretation 
3.1 






Reading letter, emails of faxes from 
another Islamic bank 
2,00 Minimally needed 
3.3 





3.4 Reading cheque in Islamic bank 1,75 
Very minimally 
needed 





Based on table 4.8 above, we can conclude that the reading sub-
skills need is minimally needed by the students. They perceived that 
reading letter, emails of faxes from another Islamic bank by mean 2,00 
(minimally needed),  reading notice around the Islamic bank by mean 1,85 
(very minimally needed),  reading bilyet in Islamic bank by mean 1,78 
(very minimally needed), and reading brochures of the Islamic bank and 
cheque in Islamic bank by mean 1,75 (very minimally needed). 
Furthermore, the following result covers the students‟ perception regarding 
each of writing sub-skill needed. 
Table 4.9 
The prioritized writing sub-skills based on the students‟ perception 
No. Writing sub-skills Mean Interpretation 
4.1 






Writing letter, emails of faxes from 























Based on table 4.9 above, we can conclude that the writing sub-
skills need is Neutral or moderately needed. It indicated by writing notice 
around the Islamic bank (3,23), writing bilyet for another Islamic bank 
(3,15), writing brochures of the Islamic bank (3,10), writing letter, emails of 
faxes from other Islamic bank (3,05), and writing cheque for another 




b. The stakeholders‟ perceptions 
There were 10 stakeholders rated the speaking skill as the highest 
importance. The table below shows the mean of score of skill needed 
according to the Islamic economics stakeholders. 
Table 4.10 
The prioritized English skill based on the stakeholders‟ perception 
No. English Skills Mean Interpretation 
1 Listening 2,10 Minimally needed 
2 Speaking 3,74 Maximally needed 
3 Reading 2,32 Minimally needed 
4 Writing 2,60 Minimally needed 
 
 
The table 4.10 above indicated that the Islamic economics 
stakeholders perceived speaking (3,75) as the most needed skill. The 
other skills are minimally needed like writing (2,60), reading (2,32) and the 
last is listening (2,10). Furthermore, the following result covers the 
stakeholders‟ perception regarding each of listening sub-skill needed for 
the Islamic economics students. 
Table 4.11 
The prioritized listening sub-skills based on the stakeholders‟ perception 
No. Listening sub-skills Mean Interpretation 
1.1 
Listening to the customer in making 
an account in Islamic bank 
2,30 Minimally needed 
1.2 
Listening to the customer in 






Listening to the customer in filed for 
loan from Islamic bank 
2,10 Minimally needed 
1.4 
Listening to the customer in deposit 





Listening to the customer in making 
credit card in Islamic bank 




Based on table above, we can conclude the stakeholders were 
perceived that listening sub-skills is less needed. It indicated that listening 
the customer in checking their balance in Islamic bank (1,80),  then 
listening to the customer in filed for loan from Islamic bank (2,10), listening 
to the customer in deposit their money in Islamic bank (1,80), listening to 
the customer in making an account in Islamic bank (2,30), and listening to 
the customer in making credit card in Islamic bank (2,50). Furthermore, the 
following result covers the stakeholders‟ perception regarding each of 
speaking sub-skill needed for the Islamic economics students. 
Table 4.12 
The prioritized speaking sub-skills based on the stakeholders‟ perception 
No. Speaking sub-skills Mean Interpretation 
2.1 
Explain to the customer about 
information for making an account 
in Islamic bank 
3,70 Maximally needed 
2.2 
Explain to the customer about their 
balance in Islamic bank 
4,00 Maximally needed 
2.3 
Explain to the customer about how 
to filed for loan from Islamic bank 
3,70 Maximally needed 
2.4 
Explain to the customer how to 
remittance their money in Islamic 
bank 
3,30 Maximally needed 
2.5 
Listening to the customer in how to 
use credit card in Islamic bank 
4,00 Maximally needed 
 
Based on table 4.12, we can concluded that the most speaking sub-
skills need is speak to the customer about information for making an 
account in Islamic bank and how to use credit card in Islamic bank (4,00),  
then speak to the customer about information for making an account in 
Islamic bank and how to filed for loan from Islamic bank (3,70), and speak 
to the customer how to remittance their money in Islamic bank (3,30). 
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Furthermore, the following result covers the stakeholders‟ perception 
regarding each of reading sub-skill needed. 
Table 4.13 
The prioritized reading sub-skills based on the stakeholders‟ perception 
No. Reading sub-skills Mean Interpretation 
3.1 
Reading brochures of the Islamic 
bank 
2,40 Minimally needed 
3.2 
Reading letter, emails of faxes from 
another Islamic bank 
2,30 Minimally needed 
3.3 
Reading notice around the Islamic 
bank 
2,00 Minimally needed 
3.4 Reading cheque in Islamic bank 2,50 Minimally needed 
3.5 Reading bilyet in Islamic bank 2,40 Minimally needed 
 
Based on table 4.13, we can conclude that the reading sub-skills 
need is minimally needed by the students in accordance to stakeholders‟ 
perception. They perceived that reading letter, emails of faxes from 
another Islamic bank by mean 2,30 (minimally needed),  reading notice 
around the Islamic bank by mean 2,00 (minimally needed),  reading bilyet 
and brochure in Islamic bank by mean 2,40 (minimally needed), and 
reading cheque in Islamic bank by mean 2,50 (minimally needed). 
Furthermore, the following result covers the stakeholders‟ perception 











The prioritized writing sub-skills based on the stakeholders‟ perception 
No. Writing sub-skills Mean Interpretation 
4.1 






Writing letter, emails of faxes from 





Writing notice around the Islamic 
bank 
2,30 Minimally needed 
4.4 
Writing cheque for another Islamic 
bank  
2,60 Minimally needed 
4.5 






Based on table 4.14, we can conclude that the writing sub-skills 
need is Neutral or moderately needed. It indicated by writing notice around 
the Islamic bank (2,30), writing cheque for another Islamic bank (2,60), 
and writing brochures of the Islamic bank; writing letter, emails of faxes 
and bilyet from other Islamic bank (2,70). In line with the questionnaire 
result, the interview result also has same conclusion. VT (st 03) said that: 
“Kemampuan bahasa Inggris lisan dan tulisan bagi karyawan dan 
calon karyawan Bank Syariah Mandiri diperlukan saat ini utamanya 
bagi customer servis yang berhubungan langsung dengan 
customer.Kemampuan itu antara lain penjelasan soal tata cara 
menabung dan bertransaksi syariah di BSM. Selain bahasa lisan, 
kemampuan bahasa Inggris yang dibutuhkan adalah menjawab surat 
dan email dalam bahasa Inggris, karenanya materi bahasa Inggris 
yang diharapkan pada mahasiswa Ekonomi Islam lebih mengarah 
padahal tersebut.”(28 Mei 2018). 
 
Translate: 
“Oral and written English proficiency for Bank Syariah Mandiri 
employees and prospective employees is needed at this time primarily 
for customer services that deal directly with customers. These 
capabilities include explanation of sharia saving and transaction 
procedures in BSM. In addition to spoken language, the English 
language skills needed are answering letters and e-mails in English; 
therefore the English language material expected in Islamic 





These results of the research shows that the themes or topics of 
English material for Islamic economics students of Muhammadiyah 
University of Bengkulu are; 1) relevance of Islamic economics based on 
students‟ perception was 3,96 % and stakeholder perception was 3,96 %, 
2) definition of Islamic economics based on students perception was 
3,48% and stakeholder perception was 3,83 %, 3) methodology of Islamic 
economics based on students perception was 3,51 % and stakeholder 
perception was 4,00 %, and 4) economic and other branches of 
knowledge based on students perception was 3,28 % and stakeholder 
perception was 2,18 %. Meanwhile, the interview result gathered from the 
stakeholders also strengthening the result of the first questionnaire. 
 Furthermore, in discourse texts section the research shows that 
based on students perception and stakeholder are; 1) Islam as a way of 
life was 4,60 % and facts and theories of Islamic economics was 4,40 %, 
2) the historical background of Islamic economics was 4,00 % and the 
existing book of economic was 4,20 %, 3) the economic problem was 4,00 
% and stakeholder perception the economic problem was 4,10 %. The 
data from interview in this section also strengthening the result of 
discourse text that should be learned by the students. 
Moreover, in order for the third question about the English skilled 
needed by students‟ shows that speaking is the most important skilled 
should be mastering by students. It‟s showed in percentage students 
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perception speaking skill was 3,73 % and based on stakeholder was 3,74 
%. In other writing skill based on students perception was 3,11 % and 
stakeholder perception was 2,60 %, reading skill based on students 
perception was 1,62 % and stakeholder perception was 2,32 % and 
followed listening skill based on students perception was 2,59 % and 
stakeholder was 2,10 %. Hence, the data from interviews result to 
students and stakeholder shows that speaking is the most important skill 
to face theirs future career.  
Due to the data result above, the result of this research describe 
briefly that interviews result are only given to stakeholders as additional 
data for the questionnaire to strengthen and support the results of the 
existing questionnaire. There are 10 stakeholders which has been 
represented the all of stakeholder. They have been same answer the 
interview for the researcher, so they result interview should be put on in 
the result section. The researcher indicates that there is a difference 
between students' perceptions and stakeholder perceptions. This is due to 
the mindset of students who do not know the real situation about what 
they need when they work later. While these stakeholder opinions are 
based on their experience during the work. 
Finding out the need of English material of Islamic economics 
students of Muhammadiyah university of Bengkulu is very important. This 
is in line with Basturkmen (2010) who stated that target situation analysis 
is a process to identify of the learning tasks, activities, and skill learners 
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will be using for. However, investigating the most prioritized English Skill, 
English sub-skills, and English topics for Islamic economics students is 
very important. The data gathered explained that implementing the 
suitable English materials related to the terms of Islamic economics 
activities will give positive impact for the student of Islamic economics of 
Muhammadiyah University of Bengkulu. 
One of the similarities among those three groups of sample was 
that speaking is the most basic skill needed. It is a fundamental area of 
knowledge which has stated to be the most important one by the three 
groups of sample. This research revealed a result based on 
communicative aspect of language. It was also found that speaking and 
listening are the most important skills for the Islamic economics students 
of Muhammadiyah University of Bengkulu. 
This result is supported by Nurhazlinza (2015) who conducted a 
research which found that communicative skills are the most critical skills 
in the Islamic economics workplaces. In line with the productive lessons 
such as ticketing and guiding, the students are objected to have good 
ability in speaking especially for their presentation and internship. 
Additionally, it confirmed the study conducted by Kuma (2010) who found 
that listening skill as the most prerequisite language skill that the students 
of both educational centers need in order to learn their subject areas 
studies followed by speaking, writing and reading skills. The findings of the 
study also identified speaking and listening skills as the most important 
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language skills for the students‟ future occupation followed by writing and 
reading skills. 
Speaking skill has highly importance for the students of Islamic 
economics of Muhammadiyah University of Bengkulu because after 
graduating they will interact with people in their daily world work. This is in 
line with Robinson (1991) who said that the students study English for 
study or work purposes. This has implications for the kind of activities and 
topics on the course. The starting point, however, are the skills to be 
emphasized. Furthermore, in speaking sub-skills, fluency is the common 
sub-skills for all groups. McDonough and Shaw (1993) said that speaking 
skills materials should start from the premise that a communication 
purpose can be established in the classroom by means of the information 
gap. 
Furthermore, the findings also showed that the majority of the bank 
employees in this research rated listening and speaking as a highly 
needed skill. This may be explained by the fact that since bank industry 
has been promoted for many years, there are increasing numbers of 
costumer of bank. As a result of this, bank employees need to have a 
great deal of opportunity to use English when guiding the costumers to 
visit the tourist attractions, festivals, and events. It could be said that they 
tend to use English more to communicate with the costumers. The result 
also showed that the most bank employees perceived speaking as the 
most important skill, followed by listening, writing and reading respectively. 
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Furthermore, Prachanant (2012), result of study showed that speaking is 
the most important, then listening, reading, and writing. Hadfield (2008) 
stated that it is necessary to make an interaction among people, which is 
not only putting a message together but also the response that the listener 
can give to the speaker. From this statement, it can be inferred that 
speaking and listening are the two skills which support each other. 
Speaking is needed for Islamic economics employees to function in 
their routine work. It is perhaps explained by the fact that speaking is 
important skill. That is because they need to guide, escort, interact or 
communicate with others, especially, with the foreign tourist who visit the 
tourist attractions. This finding support Reinsch and Shelby‟s (1197) who 
claimed that the respondents perceived face to face oral events mostly 
often required them to function in their routine works. 
Briefly, master on speaking skill is very important for the Islamic 
economics students of Muhammadiyah University of Bengkulu. The first 
reason is master on speaking skill will help the students to make a 
presentation in practical lessons. The second reason is by mastering the 
speaking skill, the students will be easier to face the world work for their 
future career especially in bank world. It confirmed by interviewing result 
with the stakeholders as users for the alumni of Islamic economics 
students‟ of Muhammadiyah University of Bengkulu. 
Listening skill is rated as the second most important and used skill. 
This clearly explains that listening to the costumers‟ enquiries is the most 
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important because it is the key factor that leads bank employees to 
understand the things that the costumers would need and want when they 
ask for bank information. The result supports the studies of Piyanapa 
(2014) which stated that the ability to identify and comprehend the 
information from communication was crucial. 
There are several reasons why listening skill should be mastered by 
the Islamic economics students‟ of Muhammadiyah University of 
Bengkulu. The first, the main purposes of the teaching English for the 
Islamic economics students‟ of  Muhammadiyah University of Bengkulu is 
create the skillful alumni to enter the world work who are able to work in 
professional, able to complete globally, and able to make achievements in 
field of work, especially in Islamic economics world work. 
Furthermore, mastering English skill is very important for the 
students and alumni of Islamic economics students. It is because they 
interact to the people around their job environment. The assistance of 
curriculum supported the ideas. She said that mastering English for the 
Islamic economics students is very important. That is because they will 
meet world work and get an interaction to the people directly, especially 
when they are working in Islamic economics fields, just like banking 
activities. 
Second, finding job is much difficult to do right now for everyone. It 
is especially for those who don‟t have skill in commutating to around 
people. People around the world come to Indonesia in different 
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background language. In line with these phenomena, English as an 
international language has an important role to create the better 
atmosphere in communicating. 
Moreover, mastering English skill to be processed by the Islamic 
economics students of Muhammadiyah University of Bengkulu to be able 
to speak in facing work competition in global era. It also will open their 
opportunities widely in enrolling the job vacancies for the students and 
alumni of Islamic economics of Muhammadiyah University of Bengkulu. It 
is supported by the information from the assistance of curriculum 
interview. She claimed that by mastering and understanding English as a 
international language, the alumni will be easy in finding the right job. They 
have a big chance getting a job in Islamic economics field. If not, the 
alumni from Islamic economics study program of UMB will get difficulties in 
enrolling a job. That is because they don‟t have enough skill. 
Thirdly, it will significantly help the teaching objectives in productive 
lesson materials and English subject materials in this economic faculty. 
Whether the students were given the suitable materials and related to the 
Islamic economics terms and activities, it will assist the students to be 
master and understand about the English terms and they are ready to 
apply the English terms in their daily life and their future career.  
With regard to reading skill, it is important to do, but based on the 
learners‟ perception they still have difficulties to pronounce the words 
correctly. Based on Halfield (2008) who stated that reading in the own 
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language is very different from reading in a foreign language. It is because 
the mother tongue has different ways of reading depending on what is 
being read and why. This fact contrasted with the research done by 
Veanita (2016). In her study for agricultural department, the result showed 
that the reading skill is the most important skill among the others. That is 
because most of the alumni need to read the label of kinds of topic, or 
other things related to the agricultural terms. 
Compared to the other three skills, writing is viewed as the least 
important by the three groups of respondents. This is because the writing 
skill is the most difficult compared to the other skills. In line with Richards 
and Renandya (2002), writing is the most difficult skill for second learners, 
since they need to generate ideas, organize them and translate these 
ideas into readable text which can be very difficult for students they need 
to generate ideas, organize them and translate these ideas into readable 
text which can be very difficult for students. 
Based on the result above, the result of reading sub skills about the 
activity reading cheque in Islamic bank is highest perceived by the 
students. It is correlated to the discourse text about of Islamic financial 
system. In brief, the Islamic economics students of Muhammadiyah 
University of Bengkulu are specially needed practicing the two of English 
skills; those are speaking and listening skills. Those skills should be taught 
in bank terms and activities. It will also help the teacher in controlling the 
English materials which are used by the students of tour and travel 
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department. The speaking and listening skills are hoped can help the 
students and alumni of the Islamic economics for the future career. Then, 
reading skill is also should be learned for the Islamic economics followed 
by writing skill. 
As implication, practically for the students are to use this product of 
the study to develop their English skills so that it can be useful for their 
future job especially in this global competition. The implication for English 
lecturers to use the English materials to be learned and then they can use 
the developed materials to teach the students. The implication for theory is 
for the further researcher to use the result of the study as a reference in 





CONCLUSION AND SUGGESTION 
 
This part is the last chapter of the research. The chapter consisted 
of the conclusion and suggestion. Each part is discussed as below: 
5.1. Conclusion 
1. The highest themes or topics needed by the students of Islamic 
economics study program of Muhammadiyah University of Bengkulu is 
theme about methodology of Islamic 4,00 %.  
2. The highest discourse texts needed by the students of Islamic 
economics study program of Muhammadiyah University of Bengkulu 
are Islam as way of life (4,60 %) because the researcher found that 
from the questionnaire result. 
3. The English skills needed by the students of Islamic economics study 
program of Muhammadiyah University of Bengkulu. Speaking (3,74%) 
as the most needed skill, the second skill needed is writing, the 
followed by listening and the last is reading. 
5.2. Suggestion 
 Based on the findings of this research, the following suggestions 
can be made. Based on the finding of the research and the conclusion 
drawn, the following recommendations have been made: 
1. Curriculum developer and syllabus designer 
Curriculum materials should be developed based on the existing 
syllabus and by taking into account the students‟ academic and future 
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occupational English needs. So in this case the needs analysis is very 
urgent, in order to achieve the teaching and learning plans and 
objectives. One of the basic assumptions of curriculum development in 
the field of education must be based on the analysis of student needs. 
The procedure used to gather information about student needs is 
known as needs analysis. 
2. English lectures 
English lecturers should give more emphasis to those English 
skill that their students have difficulty with and to those skills that they 
need most. Moreover the teaching learning process should be 
supported by teaching aids such as audio visuals. The English 
lecturers must be able to find a new formula that can answer the needs 
of students facing the 21st century. This new formula is related to the 
way students gain knowledge in the learning process. English lecturers 
are required to innovate and reform learning. Innovation and learning 
reform are important parts in improving English lecturers competency. 
English lecturers' innovations and learning reforms can be done by 
conducting research development. This means that development 
research is a necessity that must be done as an effort to improve 
English lecturers competence. 
3. Stakeholders 
Using appropriate words in daily economic Islamic activities is 
important. In case, meeting with foreign people in their job places. 
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Clearly defining the benefits and challenges of engaging stakeholders 
in the systematic review process is an integral first step toward 
developing a set of criteria that can be used to evaluate the impact and 
effectiveness on the conduct, quality, and dissemination of systematic 
reviews. 
4. Others 
For author of books, the authors should work hand in hand with 
the English lectures and university administration (head of Islamic 
economics study program, and also the assistance of curriculum of 
vice dean of economic faculty) who are familiar with students‟ subject 
area studies and future occupation. For learners, enrich the learners‟ 
knowledge about bank area, terms, and activities related to bank 
education context.   
For further research, an intensive research is conducted on a 
larger scale having the alumni and tourist despondence in order to 
determine the learning and targets needs of Islamic economics 
students. Equally, the data in this research was collected using 
questionnaire and interview. Future research could also consider using 
the other data collection tools such as observation, case studies, and 
ESP program identification form and attitude scale for students. This 
will help in understanding the needs of the learners in depth.  
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Lampiran 1. Kuesioner untuk Mahasiswa 
 
KUESIONER TENTANG ANALISIS KEBUTUHAN MATERI BAHASA 
INGGRIS UNTUK MAHASISWA EKONOMI ISLAM 
(Diadaptasi dari Srabua, 2007; Kahf, 2018) 
 
Tujuan kuesioner ini adalah untuk mendapatkan informasi tentang bentuk 
pengetahuan dan keterampilan bahasa Inggris yang diperlukan oleh 
mahasiswa Ekonomi Islam. 
Isilah dengan  tanda centang (√) pada kolom yang disediakan ! 
Bagian I. Informasi Umum 
1.1. Nama .......................................... 
1.2. NPM ........................................... 
Bagian II. Kebutuhan dalam penggunaan bahasa Inggris 
Isilah dengan  tanda centang (√) untuk menjawab berdasarkan kriteria di 
bawah ini ! 
Kriteria: 1 = Sangat tidak perlu 
 2 = Tidak perlu 
 3 = Netral 
 4 = Perlu 
 5 = Sangat perlu 
 
1. Sebagai mahasiswa ekonomi Islam, apa keterampilan bahasa Inggris 
yang Anda butuhkan untuk profesi Anda di masa depan? 
(Diadaptasi dari: Srabua, 2007) 
No. Keterampilan / Sub keterampilan 
Jawaban 
1 2 3 4 5 
1.1 Mendengarkan 
1.1.1 Mendengarkan nasabah yang ingin 
membuat rekening di bank syariah 
     
1.1.2 Mendengarkan nasabah yang ingin 
memeriksa saldo mereka di bank 
syariah 
     
1.1.3 Mendengarkan nasabah yang ingin 
mengajukan pinjaman dari bank syariah 
     
1.1.4 Mendengarkan nasabah yang ingin 
menyimpan uang mereka di bank 
syariah 
     
1.1.5 Mendengarkan nasabah yang ingin 
membuat kartu kredit di bank syariah 
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1.2 Berbicara 
1.2.1 Menjelaskan kepada nasabah tentang 
informasi untuk membuat rekening di 
bank syariah 
     
1.2.2 Menjelaskan kepada nasabah 
mengenai saldo mereka di bank syariah 
     
1.2.3 Jelaskan kepada nasabah tentang 
bagaimana untuk mengajukan pinjaman 
dari bank syariah 
     
1.2.4 Jelaskan kepada nasabah bagaimana 
mengirim uang mereka di bank syariah 
     
1.2.5 Mendengarkan nasabah yang ingin 
cara menggunakan kartu kredit di bank 
syariah 
     
1.3 Membaca 
1.3.1 Membaca brosur dari bank syariah      
1.3.2 Membaca surat, email dan faks dari 
bank syariah lain 
     
1.3.3 Membaca pemberitahuan di sekitar 
bank syariah 
     
1.3.4 Membaca cek di bank syariah       
1.3.5 Membaca bilyet di bank syariah      
1.4 Menulis 
1.4.1 Menulis brosur bank syariah      
1.4.2 Membalas surat, email dan faks dari 
bank syariah lainnya 
     
1.4.3 Menulis pengumuman di sekitar bank 
syariah 
     
1.4.4 Menulis cek untuk bank syariah lain       
1.4.5 Menulis bilyet untuk bank syariah lain      
 
2. Sebagai mahasiswa ekonomi Islam, apa tema atau topik bahasa 
Inggris yang Anda butuhkan untuk profesi Anda di masa depan? 
(Diadaptasi dari: Kahfi, 2018) 
No. Tema / Topik 
Jawaban 
1 2 3 4 5 
2.1 Relevansi ekonomi Islam 
2.1.1 Teks tentang hubungan antara agama 
dan ekonomi 
     
2.1.2 Teks tentang domain agama dan 
ekonomi 
     
2.1.3 Teks tentang latar belakang sejarah 
ekonomi Islam 
     
2.1.4 Teks tentang masalah ekonomi      
2.1.5 Teks tentang hubungan antara Islam      
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dan ekonomi 
2.1.6 Teks tentang Islam sebagai cara 
hidup 
     
2.1.7 Teks tentang Islam dan kegiatan 
ekonomi 
     
2.1.8 Teks tentang Islam dan sistem 
ekonomi 
     
2.1.9 Teks tentang ekonomi Islam dan 
pengetahuan manusia 
     
2.1.10 Teks tentang ekonomi Islam dan 
orang-orang 
     
2.2 Definisi ekonomi Islam 
2.2.1 Teks tentang pengenalan dan 
latarbelakang sejarah ekonomi Islam 
     
2.2.2 Teks tentang definisi ekonomi secara 
umum 
     
2.2.3 Teks tentang perbandingan definisi 
ekonomi antara Islam dan Barat 
     
2.2.4 Teks tentang ekonomi dan paradigma      
2.2.5 Teks tentang paradigma ekonomi  
barat  
     
2.2.6 Teks tentang paradigma ekonomi 
Islam 
     
2.2.7 Teks tentang definisi ekonomi Islam      
2.2.8 Teks tentang definisi yang diusulkan 
dari ekonomi Islam 
     
2.2.9 Teks tentang ekonomi positif dan 
ekonomi normatif 
     
2.2.10 Teks tentang ekonomi Islam makro 
dan ekonomi Islam mikro 
     
2.3 Metodologi ekonomi Islam 
2.3.1 Teks tentang metodologi umum dalam 
ekonomi Islam 
     
2.3.2 Teks tentang fakta dan teori-teori 
tentang ekonomi Islam 
     
2.3.3 Teks tentang metodologi dan 
mengelaborasi sistem ekonomi Islam 
     
2.3.4 Teks tentang menemukan sistem 
ekonomi Islam 
     
2.3.5 Teks tentang pengujian validitas 
sistem ekonomi Islam 
     
2.3.6 Teks tentang sebagian besar yang 
ada ekonomi 
     
2.3.7 Teks tentang perbedaan antara 
asumsi dan alat-alat dalam ekonomi 
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Islam 
2.4 Ekonomi dan cabang pengetahuan lainnya  
2.4.1 Teks tentang ekonomi Islam dan ilmu 
perilaku lainnya 
     
2.4.2 Teks tentang ekonomi, matematika 
dan ilmu pengetahuan alam 
     
2.4.3 Teks tentang ekonomi Islam dan studi 
Islam 
     
2.4.4 Teks tentang pengenalan ekonomi 
mikro Islam 
     
2.4.5 Teks tentang pengenalan ke makro 
ekonomi Islam 
     
2.4.6 Teks tentang pengenalan untuk bisnis 
Islam 
     
2.4.7 Teks tentang pengenalan etika bisnis 
Islam 
     
2.4.8 Teks tentang manajemen keuangan 
syariah 
     
2.4.9 Teks tentang sejarah pemikiran 
ekonomi Islam 
     
2.4.10 Teks tentang keuangan publik Islam      
2.4.11 Teks tentang sistem keuangan Islam      
2.4.12 Teks tentang etika bisnis Islam      
2.4.13 Teks tentang manajemen pemasaran 
Islam 
     
2.4.14 Teks tentang lembaga keuangan dan 
perbankan Islam 
     
2.4.15 Teks tentang pengelolaan Zakat, 
Infaq, Sedekah dan Wakaf 
     
2.4.16 Teks tentang kebijakan fiskal Islam      
2.4.17 Teks tentang pengelolaan kekayaan 
Islam 
     
2.4.18 Teks tentang isu-isu dalam perbankan 
Islam 
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KUESIONER TENTANG ANALISIS KEBUTUHAN MATERI BAHASA 
INGGRIS UNTUK MAHASISWA EKONOMI ISLAM 
(Diadaptasi dari Srabua, 2007; Kahf, 2018) 
 
Tujuan kuesioner ini adalah untuk mendapatkan informasi tentang bentuk 
pengetahuan dan keterampilan bahasa Inggris yang diperlukan oleh 
mahasiswa Ekonomi Islam. 
Isilah dengan  tanda centang (√) pada kolom yang disediakan ! 
Bagian I. Informasi Umum 
1.1. Nama .......................................... 
1.2. Perusahaan ................................ 
1.3. Jabatan …………………………… 
Bagian II. Kebutuhan dalam penggunaan bahasa Inggris 
Isilah dengan  tanda centang (√) untuk menjawab berdasarkan kriteria di 
bawah ini ! 
Kriteria: 1 = Sangat tidak perlu 
 2 = Tidak perlu 
 3 = Netral 
 4 = Perlu 
 5 = Sangat perlu 
 
1. Sebagai mahasiswa ekonomi Islam, apa keterampilan bahasa Inggris 
yang Anda butuhkan untuk profesi Anda di masa depan? 
(Diadaptasi dari: Srabua, 2007) 
No. Keterampilan / Sub keterampilan 
Jawaban 
1 2 3 4 5 
1.1 Mendengarkan 
1.1.1 Mendengarkan nasabah yang ingin 
membuat rekening di bank syariah 
     
1.1.2 Mendengarkan nasabah yang ingin 
memeriksa saldo mereka di bank 
syariah 
     
1.1.3 Mendengarkan nasabah yang ingin 
mengajukan pinjaman dari bank syariah 
     
1.1.4 Mendengarkan nasabah yang ingin 
menyimpan uang mereka di bank 
syariah 
     
1.1.5 Mendengarkan nasabah yang ingin      
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membuat kartu kredit di bank syariah 
1.2 Berbicara 
1.2.1 Menjelaskan kepada nasabah tentang 
informasi untuk membuat rekening di 
bank syariah 
     
1.2.2 Menjelaskan kepada nasabah 
mengenai saldo mereka di bank syariah 
     
1.2.3 Jelaskan kepada nasabah tentang 
bagaimana untuk mengajukan pinjaman 
dari bank syariah 
     
1.2.4 Jelaskan kepada nasabah bagaimana 
mengirim uang mereka di bank syariah 
     
1.2.5 Mendengarkan nasabah yang ingin 
cara menggunakan kartu kredit di bank 
syariah 
     
1.3 Membaca 
1.3.1 Membaca brosur dari bank syariah      
1.3.2 Membaca surat, email dan faks dari 
bank syariah lain 
     
1.3.3 Membaca pemberitahuan di sekitar 
bank syariah 
     
1.3.4 Membaca cek di bank syariah       
1.3.5 Membaca bilyet di bank syariah      
1.4 Menulis 
1.4.1 Menulis brosur bank syariah      
1.4.2 Membalas surat, email dan faks dari 
bank syariah lainnya 
     
1.4.3 Menulis pengumuman di sekitar bank 
syariah 
     
1.4.4 Menulis cek untuk bank syariah lain       
1.4.5 Menulis bilyet untuk bank syariah lain      
 
2. Sebagai mahasiswa ekonomi Islam, apa tema atau topik bahasa 
Inggris yang Anda butuhkan untuk profesi Anda di masa depan? 
(Diadaptasi dari: Kahfi, 2018) 
No. Tema / Topik 
Jawaban 
1 2 3 4 5 
2.1 Relevansi ekonomi Islam 
2.1.1 Teks tentang hubungan antara agama 
dan ekonomi 
     
2.1.2 Teks tentang domain agama dan 
ekonomi 
     
2.1.3 Teks tentang latar belakang sejarah 
ekonomi Islam 
     
2.1.4 Teks tentang masalah ekonomi      
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2.1.5 Teks tentang hubungan antara Islam 
dan ekonomi 
     
2.1.6 Teks tentang Islam sebagai cara 
hidup 
     
2.1.7 Teks tentang Islam dan kegiatan 
ekonomi 
     
2.1.8 Teks tentang Islam dan sistem 
ekonomi 
     
2.1.9 Teks tentang ekonomi Islam dan 
pengetahuan manusia 
     
2.1.10 Teks tentang ekonomi Islam dan 
orang-orang 
     
2.2 Definisi ekonomi Islam 
2.2.1 Teks tentang pengenalan dan 
latarbelakang sejarah ekonomi Islam 
     
2.2.2 Teks tentang definisi ekonomi secara 
umum 
     
2.2.3 Teks tentang perbandingan definisi 
ekonomi antara Islam dan Barat 
     
2.2.4 Teks tentang ekonomi dan paradigma      
2.2.5 Teks tentang paradigma ekonomi  
barat  
     
2.2.6 Teks tentang paradigma ekonomi 
Islam 
     
2.2.7 Teks tentang definisi ekonomi Islam      
2.2.8 Teks tentang definisi yang diusulkan 
dari ekonomi Islam 
     
2.2.9 Teks tentang ekonomi positif dan 
ekonomi normatif 
     
2.2.10 Teks tentang ekonomi Islam makro 
dan ekonomi Islam mikro 
     
2.3 Metodologi ekonomi Islam 
2.3.1 Teks tentang metodologi umum dalam 
ekonomi Islam 
     
2.3.2 Teks tentang fakta dan teori-teori 
tentang ekonomi Islam 
     
2.3.3 Teks tentang metodologi dan 
mengelaborasi sistem ekonomi Islam 
     
2.3.4 Teks tentang menemukan sistem 
ekonomi Islam 
     
2.3.5 Teks tentang pengujian validitas 
sistem ekonomi Islam 
     
2.3.6 Teks tentang sebagian besar yang 
ada ekonomi 
     
2.3.7 Teks tentang perbedaan antara      
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asumsi dan alat-alat dalam ekonomi 
Islam 
2.4 Ekonomi dan cabang pengetahuan lainnya  
2.4.1 Teks tentang ekonomi Islam dan ilmu 
perilaku lainnya 
     
2.4.2 Teks tentang ekonomi, matematika 
dan ilmu pengetahuan alam 
     
2.4.3 Teks tentang ekonomi Islam dan studi 
Islam 
     
2.4.4 Teks tentang pengenalan ekonomi 
mikro Islam 
     
2.4.5 Teks tentang pengenalan ke makro 
ekonomi Islam 
     
2.4.6 Teks tentang pengenalan untuk bisnis 
Islam 
     
2.4.7 Teks tentang pengenalan etika bisnis 
Islam 
     
2.4.8 Teks tentang manajemen keuangan 
syariah 
     
2.4.9 Teks tentang sejarah pemikiran 
ekonomi Islam 
     
2.4.10 Teks tentang keuangan publik Islam      
2.4.11 Teks tentang sistem keuangan Islam      
2.4.12 Teks tentang etika bisnis Islam      
2.4.13 Teks tentang manajemen pemasaran 
Islam 
     
2.4.14 Teks tentang lembaga keuangan dan 
perbankan Islam 
     
2.4.15 Teks tentang pengelolaan Zakat, 
Infaq, Sedekah dan Wakaf 
     
2.4.16 Teks tentang kebijakan fiskal Islam      
2.4.17 Teks tentang pengelolaan kekayaan 
Islam 
     
2.4.18 Teks tentang isu-isu dalam perbankan 
Islam 
     
 
 
1.1 1.2 1.3 1.4 1.5 1.6 1.7 Mean 2.1 2.2 2.3 2.4 2.5 2.6 2.7 2.8 Mean 3.1 3.2 3.3 3.4 3.5
Stud.01 3 5 4 5 4 5 4 4.28571 4 3 4 3 3 4 3 5 3.625 4 4 2 4 4
Stud.02 3 5 5 3 3 5 3 3.85714 4 4 4 3 4 3 4 2 3.5 4 4 4 3 3
Stud.03 5 3 5 5 3 5 4 4.28571 4 4 4 4 3 3 4 5 3.875 3 4 4 4 4
Stud.04 4 5 5 5 3 5 4 4.42857 4 4 3 4 3 4 4 2 3.5 4 3 4 4 4
Stud.05 4 5 3 3 4 3 5 3.85714 4 4 4 3 3 3 4 5 3.75 2 4 4 4 4
Stud.06 4 3 4 5 3 5 4 4 3 5 3 4 3 3 3 5 3.625 3 1 3 1 4
Stud.07 3 4 4 3 3 3 4 3.42857 3 4 4 4 4 4 3 4 3.75 4 3 4 4 3
Stud.08 4 3 3 5 3 5 4 3.85714 3 2 5 5 3 4 3 2 3.375 3 1 4 5 4
Stud.09 4 3 5 5 3 5 4 4.14286 3 3 4 3 2 3 3 2 2.875 5 5 5 3 3
Stud.10 3 3 4 3 4 5 4 3.71429 4 4 4 4 3 4 4 5 4 4 5 3 3 5
Stud.11 3 4 4 4 4 5 4 4 4 4 3 2 5 5 3 5 3.875 4 3 1 5 3
Stud.12 3 5 4 5 4 5 4 4.28571 2 4 3 4 2 4 3 2 3 3 4 1 4 3
Stud.13 5 3 5 3 4 5 5 4.28571 4 4 4 4 3 4 3 5 3.875 4 3 3 4 4
Stud.14 5 4 3 5 5 5 4 4.42857 4 4 4 4 2 4 4 5 3.875 3 4 4 4 4
Stud.15 3 4 4 3 4 3 4 3.57143 2 3 4 2 4 3 4 3 3.125 5 4 3 3 5
Stud.16 3 4 5 5 5 3 5 4.28571 4 4 4 3 4 4 3 2 3.5 3 4 4 4 4
Stud.17 5 3 5 3 3 5 3 3.85714 3 4 3 3 4 4 4 5 3.75 5 3 1 1 4
Stud.18 5 3 5 3 3 5 4 4 3 4 3 4 3 3 4 5 3.625 4 4 5 3 3
Stud.19 5 3 5 5 3 5 4 4.28571 4 4 3 4 3 2 4 2 3.25 3 4 5 3 4
Stud.20 3 5 4 4 4 5 5 4.28571 4 3 3 3 2 5 2 5 3.375 3 3 1 5 4
Stud.21 3 3 4 3 5 4 5 3.85714 4 4 3 3 3 3 4 5 3.625 3 4 4 3 3
Stud.22 3 3 4 4 5 3 4 3.71429 3 4 3 4 3 2 3 2 3 3 5 4 3 3
Stud.23 4 5 4 3 3 5 3 3.85714 4 4 3 3 3 3 3 4 3.375 4 3 3 3 3
Stud.24 3 4 4 5 4 5 4 4.14286 3 3 3 3 3 4 4 2 3.125 4 4 4 3 3
Stud.25 4 4 3 3 4 5 4 3.85714 4 2 3 4 4 4 3 4 3.5 4 5 5 4 4
Stud.26 3 4 3 5 3 5 4 3.85714 2 4 4 4 3 4 3 5 3.625 4 3 4 3 4
Stud.27 4 3 3 4 3 5 4 3.71429 2 3 3 3 3 2 4 5 3.125 3 3 5 3 5
Stud.28 4 3 4 5 4 5 3 4 4 3 3 3 3 3 4 3 3.25 3 4 4 3 4
Stud.29 4 3 4 5 4 5 4 4.14286 3 4 3 4 4 3 4 5 3.75 4 4 3 3 4
Stud.30 4 3 4 5 4 5 4 4.14286 3 4 4 3 2 4 3 3 3.25 4 3 3 5 4
Stud.31 3 3 4 3 3 5 4 3.57143 4 3 4 3 3 2 3 2 3 4 4 5 3 4
Stud.32 3 4 3 3 3 5 4 3.57143 4 3 2 4 2 5 4 2 3.25 4 3 4 4 3
Stud.33 4 4 3 5 4 3 4 3.85714 3 4 3 3 3 4 3 2 3.125 3 4 5 3 3
Stud.34 4 3 4 5 4 5 4 4.14286 4 4 2 3 4 3 4 5 3.625 4 4 2 4 4
Stud.35 5 4 3 4 3 4 3 3.71429 2 4 3 4 3 3 3 4 3.25 4 3 2 1 4
Stud.36 3 3 4 3 3 3 4 3.28571 4 4 4 4 4 4 3 5 4 4 4 1 1 4
Stud.37 5 5 5 3 4 5 3 4.28571 4 4 4 3 4 4 4 5 4 3 3 3 4 3
Stud.38 3 4 3 4 4 5 4 3.85714 3 4 4 3 3 3 3 5 3.5 2 3 1 1 4
Stud.39 3 3 5 4 3 5 4 3.85714 3 4 4 4 3 2 4 5 3.625 4 4 4 4 4
Stud.40 3 3 4 3 5 5 4 3.85714 3 2 3 2 3 3 3 5 3 2 2 2 3 3
Mean 3.73 3.7 4.03 4.03 3.68 4.6 3.98 3.96071 3.4 3.65 3.45 3.43 3.15 3.45 3.45 3.85 3.47813 3.58 3.55 3.33 3.3 3.73
Stud. =
ENGLISH TOPICS AND SUB-TOPICS NEEDED BY ISLAMIC ECONOMIC STUDENTS BASED ON STUDENTS' PERCEPTION
Student
N 1. Relevance of Islamic economic 2. Definition of Islamic economic 3. Methodology of Islamic economic
3.6 Mean 4.1 4.2 4.3 4.4 4.5 4.6 4.7 4.8 4.9 4.10 4.11 4.12 4.13 4.14 4.15 4.16 4.17 4.18 Mean
1 3.16667 3 2 4 1 4 1 4 1 2 4 4 3 4 3 2 3 4 4 2.94444
4 3.66667 3 2 2 3 3 2 3 2 3 2 3 2 3 2 2 1 1 2 2.27778
4 3.83333 2 3 2 2 3 2 4 3 3 2 4 4 4 4 4 4 3 3 3.11111
3 3.66667 4 2 1 2 3 2 4 3 2 4 4 4 3 4 3 3 4 3 3.05556
4 3.66667 4 2 3 3 4 3 2 2 3 4 4 4 4 3 4 4 4 4 3.38889
3 2.5 4 3 4 2 3 2 4 3 4 3 4 4 4 4 3 4 4 4 3.5
4 3.66667 3 4 4 3 3 3 4 5 3 4 3 3 3 4 4 4 4 3 3.55556
4 3.5 4 3 3 2 3 2 4 3 4 4 4 4 3 4 4 3 3 3 3.33333
3 4 4 3 2 2 3 2 4 5 4 3 3 4 4 3 4 3 3 4 3.33333
4 4 3 3 4 3 4 2 4 2 4 4 4 4 4 4 4 3 4 3 3.5
4 3.33333 3 4 4 4 4 5 4 4 3 4 4 4 4 4 4 4 3 3 3.83333
4 3.16667 3 2 4 2 4 2 4 3 3 4 4 3 4 4 3 4 3 4 3.33333
4 3.66667 2 3 1 3 4 5 2 5 3 4 4 3 4 4 4 3 3 3 3.33333
4 3.83333 2 4 3 1 2 2 4 4 4 3 4 3 3 5 3 4 3 3 3.16667
3 3.83333 3 4 4 3 4 3 4 4 4 4 4 4 3 4 4 4 4 4 3.77778
4 3.83333 3 4 2 1 2 3 2 4 2 4 4 4 3 2 1 1 3 4 2.72222
4 3 2 3 2 3 3 2 3 2 3 3 4 4 3 3 4 3 2 3 2.88889
4 3.83333 2 3 2 3 3 5 4 5 3 4 4 4 4 4 4 4 3 4 3.61111
3 3.66667 2 3 2 1 3 5 4 5 3 4 4 2 4 4 3 2 1 1 2.94444
4 3.33333 3 2 4 4 4 5 2 5 3 3 4 2 2 4 3 4 2 4 3.33333
4 3.5 3 3 4 3 5 4 5 4 4 4 3 4 4 4 4 4 3 4 3.83333
4 3.66667 3 3 4 4 5 3 4 5 3 4 4 4 4 4 4 4 2 4 3.77778
4 3.33333 4 2 4 3 3 5 3 2 3 4 3 2 2 3 4 2 4 3 3.11111
4 3.66667 3 4 4 2 4 2 4 3 4 4 4 3 4 4 4 3 4 4 3.55556
2 4 4 4 3 3 4 2 4 5 4 4 4 2 3 4 3 3 4 4 3.55556
4 3.66667 3 4 3 2 3 5 4 4 4 4 4 3 3 4 3 4 3 3 3.5
3 3.66667 4 3 3 4 3 5 4 4 3 4 3 2 4 4 3 4 3 2 3.44444
3 3.5 4 3 4 2 4 5 3 2 5 3 4 2 4 3 3 3 2 1 3.16667
3 3.5 4 3 4 2 4 1 4 3 3 4 3 3 4 4 3 3 3 3 3.22222
3 3.66667 4 3 4 2 4 1 4 3 4 3 4 3 3 4 3 4 3 2 3.22222
4 4 3 3 4 3 3 2 4 4 3 4 4 4 4 4 3 3 3 3 3.38889
4 3.66667 3 4 3 3 3 2 4 2 3 4 3 3 3 3 3 3 3 4 3.11111
3 3.5 4 4 3 1 4 3 4 4 4 4 3 4 4 2 3 4 4 4 3.5
4 3.66667 4 3 4 2 4 2 4 3 4 4 3 4 2 4 4 4 3 4 3.44444
4 3 2 4 3 4 3 4 3 4 1 4 3 4 2 3 3 3 3 2 3.05556
4 3 3 3 4 3 3 3 4 4 4 4 4 4 4 3 3 3 3 3 3.44444
4 3.33333 2 1 1 3 4 1 3 2 3 3 4 3 3 4 3 4 4 3 2.83333
3 2.33333 3 4 3 4 4 2 4 2 2 4 3 2 3 4 4 3 2 4 3.16667
4 4 3 3 2 4 3 2 4 1 3 4 3 4 4 3 4 3 3 2 3.05556
3 2.5 3 3 4 3 1 1 4 2 3 4 3 4 4 3 2 4 2 1 2.83333
3.58 3.50833 3.13 3.08 3.13 2.63 3.43 2.83 3.68 3.33 3.25 3.7 3.65 3.33 3.45 3.6 3.33 3.33 3.05 3.15 3.27917
4. Economic and other branches of knowledge
ENGLISH TOPICS AND SUB-TOPICS NEEDED BY ISLAMIC ECONOMIC STUDENTS BASED ON STUDENTS' PERCEPTION
3. Methodology of Islamic economic
1.1 1.2 1.3 1.4 1.5 Mean 2.1 2.2 2.3 2.4 2.5 Mean 3.1 3.2 3.3 3.4 3.5 Mean 4.1 4.2 4.3 4.4 4.5 Mean
Stud.01 4 4 4 4 4 4 3 5 3 4 4 3.8 1 2 1 2 2 1.6 4 2 4 2 2 2.8
Stud.02 4 4 4 4 4 4 5 5 5 5 5 5 2 1 1 2 1 1.4 4 3 4 4 4 3.8
Stud.03 3 4 4 4 4 3.8 4 4 4 3 3 3.6 1 1 1 2 1 1.2 2 4 4 4 4 3.6
Stud.04 4 2 4 4 2 3.2 4 3 3 4 3 3.4 1 2 3 1 2 1.8 3 4 4 4 4 3.8
Stud.05 3 4 3 2 4 3.2 3 4 4 4 4 3.8 1 2 1 2 2 1.6 4 3 4 4 4 3.8
Stud.06 4 4 4 4 4 4 4 3 4 4 4 3.8 3 2 2 3 1 2.2 4 3 4 4 4 3.8
Stud.07 4 4 4 4 4 4 4 4 4 4 3 3.8 1 1 1 2 1 1.2 2 3 4 4 4 3.4
Stud.08 4 4 4 4 4 4 4 4 3 3 3 3.4 2 2 2 2 1 1.8 3 4 4 4 4 3.8
Stud.09 4 3 4 4 3 3.6 3 4 3 3 4 3.4 2 3 2 1 1 1.8 4 2 4 4 4 3.6
Stud.10 4 4 4 4 4 4 4 4 3 4 3 3.6 3 2 2 2 3 2.4 4 3 4 2 4 3.4
Stud.11 4 4 4 4 4 4 4 4 4 3 3 3.6 1 1 1 3 1 1.4 4 4 4 4 4 4
Stud.12 4 4 4 4 4 4 4 3 4 3 4 3.6 1 2 2 2 1 1.6 4 4 4 4 4 4
Stud.13 4 4 4 4 4 4 4 4 3 3 3 3.4 2 1 2 1 1 1.4 4 2 2 2 1 2.2
Stud.14 2 4 4 4 2 3.2 5 3 4 3 3 3.6 2 1 1 2 2 1.6 3 1 2 3 3 2.4
Stud.15 4 4 4 4 4 4 4 4 4 4 4 4 1 2 1 2 2 1.6 4 3 2 2 1 2.4
Stud.16 1 2 1 2 2 1.6 5 5 5 3 4 4.4 3 1 2 2 2 2 1 1 1 1 1 1
Stud.17 2 1 1 2 1 1.4 3 4 3 5 3 3.6 3 4 3 1 3 2.8 1 3 2 2 1 1.8
Stud.18 1 1 1 2 1 1.2 4 4 4 3 4 3.8 2 4 1 1 1 1.8 4 1 3 2 2 2.4
Stud.19 1 2 3 1 2 1.8 4 3 5 5 5 4.4 2 4 3 2 3 2.8 2 3 2 2 2 2.2
Stud.20 1 2 1 2 2 1.6 4 3 4 5 4 4 3 2 2 2 2 2.2 2 1 2 1 1 1.4
Stud.21 3 2 2 3 1 2.2 4 4 4 3 4 3.8 1 1 3 2 3 2 1 2 1 1 2 1.4
Stud.22 1 1 1 2 1 1.2 4 4 4 5 4 4.2 2 1 1 1 1 1.2 2 1 2 1 3 1.8
Stud.23 2 2 2 2 1 1.8 3 4 5 4 3 3.8 1 4 2 2 2 2.2 1 1 3 1 2 1.6
Stud.24 2 3 2 1 1 1.8 4 4 3 4 4 3.8 2 3 4 3 2 2.8 1 2 2 3 1 1.8
Stud.25 3 2 2 2 3 2.4 4 3 3 4 4 3.6 2 4 2 2 2 2.4 2 3 1 1 2 1.8
Stud.26 1 1 1 3 1 1.4 4 3 4 3 3 3.4 2 2 2 1 2 1.8 4 4 4 4 4 4
Stud.27 1 2 2 2 1 1.6 4 3 4 3 5 3.8 1 1 1 2 4 1.8 4 4 4 4 4 4
Stud.28 2 1 2 1 1 1.4 3 3 3 5 5 3.8 1 1 1 1 1 1 3 4 4 4 4 3.8
Stud.29 2 1 1 2 2 1.6 4 3 3 3 3 3.2 3 2 1 1 2 1.8 2 4 4 4 4 3.6
Stud.30 1 2 1 2 2 1.6 4 3 4 3 5 3.8 2 1 2 2 1 1.6 4 4 4 4 4 4
Stud.31 3 4 3 1 3 2.8 4 3 3 3 3 3.2 2 1 1 1 2 1.4 3 4 4 4 3 3.6
Stud.32 2 4 1 1 1 1.8 3 3 3 3 4 3.2 2 2 2 1 1 1.6 4 4 4 3 4 3.8
Stud.33 2 4 3 2 3 2.8 5 3 4 4 4 4 2 3 1 2 2 2 4 4 4 4 4 4
Stud.34 3 2 2 2 2 2.2 4 4 4 3 4 3.8 2 2 1 2 1 1.6 3 4 3 4 4 3.6
Stud.35 1 1 3 2 3 2 3 3 3 3 5 3.4 1 2 3 1 1 1.6 3 4 4 4 4 3.8
Stud.36 2 1 1 1 1 1.2 3 3 3 3 3 3 2 2 2 2 2 2 4 4 4 3 4 3.8
Stud.37 1 4 2 2 2 2.2 4 3 4 4 3 3.6 1 1 1 1 2 1.2 4 4 2 4 3 3.4
Stud.38 2 3 4 3 2 2.8 4 4 3 5 4 4 1 2 4 1 2 2 4 4 3 4 4 3.8
Stud.39 2 4 2 2 2 2.4 3 4 3 3 5 3.6 2 2 2 2 2 2 4 4 4 2 4 3.6
Stud.40 2 2 2 1 2 1.8 3 5 4 5 5 4.4 1 3 4 3 3 2.8 4 3 4 2 4 3.4
Mean 2.5 2.78 2.63 2.6 2.45 2.59 3.83 3.65 3.68 3.7 3.83 3.74 1.75 2 1.85 1.75 1.78 1.83 3.1 3.05 3.23 3 3.15 3.11
Stud. = Student
ENGLISH SKILLS AND SUB-SKILLS NEEDED BY ISLAMIC ECONOMIC STUDENTS BASED ON STUDENTS' PERCEPTION
N 1. Listening 2. Speaking 3. Reading 4. Writing
1.1 1.2 1.3 1.4 1.5 1.6 1.7 Mean 2.1 2.2 2.3 2.4 2.5 2.6 2.7 2.8 Mean 3.1 3.2 3.3 3.4 3.5
Stak.01 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 3 4 4 3 4
Stak.02 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4
Stak.03 3 4 4 4 4 3 4 3.71429 4 4 4 3 4 4 4 4 3.875 4 4 4 4 4
Stak.04 4 5 4 4 5 4 3 4.14286 4 2 4 2 4 4 4 4 3.5 4 4 4 4 4
Stak.05 3 4 3 5 4 4 5 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4
Stak.06 4 4 4 4 4 4 4 4 4 4 4 3 4 4 4 3 3.75 4 4 3 4 3
Stak.07 4 4 4 4 4 3 4 3.85714 3 4 4 4 4 4 3 4 3.75 5 5 5 4 3
Stak.08 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 3 5 3 4 4
Stak.09 4 3 4 4 3 4 5 3.85714 4 3 4 3 4 3 4 4 3.625 5 5 5 4 4
Stak.10 4 4 4 4 4 4 4 4 3 4 4 3 4 4 4 4 3.75 3 5 3 3 4
Mean 3.8 4 3.9 4.1 4 3.8 4.1 3.95714 3.8 3.7 4 3.4 4 3.9 3.9 3.9 3.825 3.9 4.4 3.9 3.8 3.8
Stak. = Stakeholder
ENGLISH TOPICS AND SUB-TOPICS NEEDED BY ISLAMIC ECONOMIC STUDENTS BASED ON STAKEHOLDERS' PERCEPTION
N
1. Relevance of Islamic economic 2. Definition of Islamic economic 3. Methodology of Islamic economic
3.6 Mean 4.1 4.2 4.3 4.4 4.5 4.6 4.7 4.8 4.9 4.10 4.11 4.12 4.13 4.14 4.15 4.16 4.17 4.18 Mean
4 3.66667 4 4 4 4 4 4 2 4 4 3 4 3 4 2 4 4 4 4 3.66667
4 4 1 2 1 2 2 3 1 2 2 2 4 3 2 3 2 4 2 2 2.22222
5 4.16667 2 1 1 2 1 3 4 3 1 3 4 4 1 1 3 3 1 2 2.22222
3 3.83333 1 1 1 2 1 2 4 1 1 1 4 4 2 3 1 4 3 2 2.11111
4 4 1 2 3 1 2 2 4 3 2 3 3 4 3 3 2 1 1 1 2.27778
4 3.66667 1 2 1 2 2 3 2 2 2 2 1 4 1 2 1 1 3 2 1.88889
5 4.5 3 2 2 3 1 1 1 3 2 3 2 1 1 1 2 4 1 3 2
5 4 1 1 1 2 1 2 1 1 1 1 2 2 2 1 1 2 3 2 1.5
5 4.66667 2 2 2 2 1 1 4 2 2 2 2 3 1 2 2 2 1 2 1.94444
3 3.5 2 3 2 1 1 2 3 4 3 2 2 2 1 2 1 1 2 1 1.94444
4.2 4 1.8 2 1.8 2.1 1.6 2.3 2.6 2.5 2 2.2 2.8 3 1.8 2 1.9 2.6 2.1 2.1 2.17778
ENGLISH TOPICS AND SUB-TOPICS NEEDED BY ISLAMIC ECONOMIC STUDENTS BASED ON STAKEHOLDERS' PERCEPTION
3. Methodology of Islamic economic 4. Economic and other branches of knowledge
1.1 1.2 1.3 1.4 1.5 Mean 2.1 2.2 2.3 2.4 2.5 Mean 3.1 3.2 3.3 3.4 3.5 Mean 4.1 4.2 4.3 4.4 4.5 Mean
Stak.01 2 2 2 2 4 2.4 4 4 4 3 4 3.8 2 2 2 2 1 1.8 4 4 4 4 4 4
Stak.02 3 1 3 1 4 2.4 4 4 4 4 4 4 2 4 2 4 1 2.6 4 4 4 4 4 4
Stak.03 1 1 1 1 4 1.6 4 4 4 3 4 3.8 2 2 1 4 3 2.4 2 4 4 3 4 3.4
Stak.04 3 2 3 2 3 2.6 2 4 2 2 4 2.8 2 2 2 4 2 2.4 1 2 2 2 2 1.8
Stak.05 2 2 2 2 1 1.8 4 4 4 4 4 4 4 1 1 1 1 1.6 4 3 1 3 3 2.8
Stak.06 3 2 3 2 2 2.4 4 4 4 3 4 3.8 1 1 1 1 4 1.6 4 1 1 1 1 1.6
Stak.07 1 1 1 1 2 1.2 4 4 4 4 4 4 2 1 2 1 2 1.6 4 3 2 3 3 3
Stak.08 2 2 2 2 2 2 4 4 4 4 4 4 1 2 1 2 4 2 2 2 2 2 2 2
Stak.09 4 3 2 3 2 2.8 3 4 3 3 4 3.4 4 4 4 4 4 4 1 3 2 3 3 2.4
Stak.10 2 2 2 2 1 1.8 4 4 4 3 4 3.8 4 4 4 2 2 3.2 1 1 1 1 1 1
Mean 2.3 1.8 2.1 1.8 2.5 2.1 3.7 4 3.7 3.3 4 3.74 2.4 2.3 2 2.5 2.4 2.32 2.7 2.7 2.3 2.6 2.7 2.6
Stak. = Stakeholder
ENGLISH SKILLS AND SUB-SKILLS NEEDED BY ISLAMIC ECONOMIC STUDENTS BASED ON STAKEHOLDERS' PERCEPTION
N
1. Listening 2. Speaking 3. Reading 4. Writing
Appendix 3. Interview Transcript 
INTERVIEW ON THE NEEDS ANALYSIS OF ENGLISH MATERIALS 
FOR ISLAMIC ECONOMIC STUDENTS 
(Adapted from: Huh, 2006) 
 
 
1. How old are you? 
2. What is your company’s name? Please briefly describe your company! 
3. Which department or team do you belong to? What kinds of work do 
you to in the department/team? 
4. How long have you been working in your company? What is your 
position in your company? 
5. Do you use English at work?  
6. If yes, on what occasions do you use English? Think for a moment 
when you needed English after you had started working? 
7. Could you explain the tasks in detail? 
8. What are the most frequent tasks you perform at work in English? 
9. How important is it for you to use English in your job? 
10. What are the most important tasks that you should perform in English? 
11. Which tasks are most difficult for you to perform in English? 
12. Have you ever taken an Islamic economic English class? 
13. If “yes,” please describe the course! What were the most helpful work-
related things that you learned in those classes? 
14. If you can take an Islamic economic English class, what do you want to 
learn in the class? What might be useful for you to improve your 
performance in English at work? 
15. If you can give an advice to those who are preparing for a job, what 




Appendix 3. Interview Transcript 
TRANSCRIPT OF INTERVIEW RESULT 
 
1. Mr. DS as a Brand Sales of Muamalat Bank of Bengkulu: “Kebutuhan 
skil bahasa Inggris pada dunia kerja khususnya Bank Muamalat yang 
sangat kami butuhkan adalah kemampuan berbicara dan menulis 
dalam bahasa Inggris. Kita berharap mahasiswa ekonomi islam 
menguasai dalam menjelaskan tatacara membuka rekening maupun 
menulis surat dan bilyet dalam bahasa Inggris.” (26 Mei 2018). 
 
Translate: 
“The need for English language skills in the world of work, especially 
Muamalat Bank, which we really need, is the ability to speak and write 
in English. We hope Islamic economics students master in explaining 
procedures for opening an account or writing letters and notes in 
English.” (26, May 2018). 
 
2. Mrs. RM as a Back Office Sales Manager of BNI Syariah Bank of 
Bengkulu: “Kebutuhan karyawan yang diinginkan bank adalah yang 
menguasai bahasa Inggris baik lisan maupun tulisan, mampu 
menjelaskan bagaimana mengajukan pinjaman maupun tatacara 
transaksi BNI Syariah dalam bahasa Inggris. Dalam hal kemampuan 
tulisan kami membutuhkan karyawan yang yang mampu membalas 
surat, email dan faxs dari bank syariah lain atau nasabah dalam 
bahasa Inggris.” (28 Mei 2018). 
 
Translate:  
“The needs of employees who desired by the bank were those who 
mastered English oral and written, able to explain how to apply for 
loans and transaction procedures for BNI Syariah in English. In terms 
of writing ability we need employees who are able to reply to letters, 
emails and faxes from other Islamic banks or customers in English.” 
(28, May 2018). 
 
3. Mrs. VT as a Customer Service of Syariah Mandiri of Bengkulu:  
“Kemampuan bahasa Inggris lisan dan tulisan bagi karyawan dan 
calon karyawan Bank Syariah Mandiri diperlukan saat ini utamanya 
bagi customer servis yang berhubungan langsung dengan customer. 
Kemampuan itu antara lain penjelasan soal tatacara menabung dan 
bertransaksi syariah di BSM. Selain bahasa lisan, kemampuan bahasa 
Inggris yang dibutuhkan adalah menjawab surat dan email dalam 
bahasa Inggris, karenanya materi bahasa Inggris yang diharapkan 
pada mahasiswa Ekonomi Islam lebih mengarah pada hal tersebut.” 
(28 Mei 2018). 
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Translate: 
“Oral and written English proficiency for Bank Syariah Mandiri 
employees and prospective employees is needed at this time primarily 
for customer services that deal directly with customers. These 
capabilities include explanation of sharia saving and transaction 
procedures in BSM. In addition to spoken language, the English 
language skills needed are answering letters and e-mails in English; 
therefore the English language material expected in Islamic 
Economics students is more directed towards it.” (28, May 2018). 
 
4. Mr. KA as a Brand Sales of BPRS Muamalat Harkat of Bengkulu: 
“Kebutuhan bahasa inggris pada kantor kami lebih utama pada 
berbicara dan menulis. Namun hingga saat ini nasabah kami masih 
didominasi oleh masyarakat lokal sehingga penggunaan bahasa 
Inggris masih minim, tetapi untuk bahasa tulis dalam bahasa Inggris 
kami harus mampu membalas email, surat maupun menulis bilyet 
dalam bahasa Inggris.” (05 Juni 2018) 
 
Translate: 
“The need for English in our office is primarily about speaking and 
writing. But until now our customers are still dominated by local people 
so that the use of English is still minimal, but for written language in 
English we must be able to reply to emails, letters and write bilyet in 
English.” (05, June 2018). 
 
5. Mr. RE as a Customer Service of BPRS Safir of Bengkulu: 
“Skill bahasa Inggris yang harus dikuasi oleh karyawan maupun calon 
karyawan kami adalah bahasa lisan maupun tulisan. Karyawan 
mampu menjelaskan proses, layanan, product kami dalam bahasa 
Inggris dengan baik.” (06 Juni 2018) 
 
Translate: 
“English skills that must be mastered by our employees and 
prospective employees are spoken and written language. Employees 
are able to explain our processes, services, products in English well.” 
(06, June 2018) 
 
6. Mrs. YL as a Customer Service of Takaful Keluarga Insurance of 
Bengkulu: 
“Kebutuhan bahasa inggris pada kantor kami masih minim, namun 
kami harus menguasai dan mampu berbicara bahasa Inggris dan 
dapat memahami teks-teks yang berhubungan dengan asuransi dalam 




Appendix 3. Interview Transcript 
Translate: 
“The need for English in our office is still minimal, but we have to 
master and are able to speak English and can understand the texts 
relating to insurance in English.” (07, June 2018) 
 
7. Mr. AZ as a student of Islamic Economic Study Program of 
Muhammadiyah University of Bengkulu:  
“Bahasa Inggris saat ini sangat dibutuhkan, kami tentu harus 
menguasai bahasa inggris baik lisan maupun tulisan. Materi yang 
kami inginkan lebih mengarah pada berbicara tentang tatacara 
berbicara bahasa Inggris dengan nasabah, teks-teks tentang 
perbankan syariah dalam bahasa Inggris serta menulis surat, 
membalas email dan bilyet dalam bahasa Inggris.” (08 Juni 2018) 
 
Translate: 
“The need of English is currently very much; we certainly have to 
master both spoken and written English. The material we want is more 
about talking about the procedure of speaking English with customers, 
texts about Islamic banking in English and writing letters, replying to 
emails and bilyet in English.” (08, June 2018) 
  
8. Mr. KB as an English lecturer of Islamic Economic Study Program of 
Muhammadiyah University of Bengkulu:  
“Sebaran materi bahasa Inggris yang kami tuangkan dalam silabus 
lebih mengarah pada kemampuan bahasa Inggris pada mahasiswa 
Ekonomi Islam baik lisan maupun tulisan. Karenanya kami 
memprioritaskan pada kemampuan mahasiswa dalam berkomunikasi 
dengan nasabah maupun penguasaan teks-teks ekonomi dalam 
bahasa Inggris. Selain itu kemampuan menulis juga diutamakan agar 
mahasiswa nantinya jika telah ke dunia kerja dapat berinteraksi lisan 




“The distribution of English language material that we put into the 
syllabus is more directed at the English language skills of Islamic 
Economics students both oral and written. We therefore prioritize the 
ability of students to communicate with customers as well as 
mastering economic texts in English. In addition, writing skills are also 
prioritized so that students will have the ability to interact verbally and 
in writing in English with their customers.” (11, June 2018) 
 
9. Mrs. MR as a Plt. Head of Islamic Economic Study Program of 
Muhammadiyah University of Bengkulu:  
“Mahasiswa kami bekali dengan kemampuan bahasa Inggris baik lisan 
maupun tulisan sehingga ketika mahasiswa telah menyelesaikan 
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studinya dapat bersiap diri di era global termasuk dalam berbicara 
maupun tulisan dalam bahasa Inggris utamanya yang berhubungan 
dengan ekonomi syariah.” (13 Juni 2018) 
 
Translate: 
“Our students are equipped with English language skills both oral and 
written so that when students have completed their studies they can 
prepare themselves in the global era including speaking and writing in 
English, especially those related to Islamic economics.” (13, June 
2018) 
 
10. Mrs. FQ as a Dean Economic Faculty of Muhammadiyah University of 
Bengkulu: 
“Menjawab tantangan global dan semakin berkembang ekonomi 
syariah, kami berharap mahasiswa Ekonomi Islam UMB juga 
menguasai bahasa Inggris sebagai bahasa internasional. Karena kita 
berharap materi yang diajarkan dosen fokus pada penguasaan skill 
berbicara dan menulis dalam bahasa Inggris sesuai kebutuhan dunia 
kerja.” (15 Juni 2018) 
 
Translate: 
“Answering global challenges and developing Islamic economics, we 
hope that Islamic Economics UMB students also master English as an 
international language. Because we hope the material taught by the 
lecturer focuses on mastering the skills of speaking and writing in 




























Solehan is the sixth son of Ali Surahman and 
Suparmi, was born at Pilang, Sragen on May 29th 
1982. He started his elementary school at SDN 
UPT AIR SELUMA KIRI in Seluma on 1989. He 
continued his junior and senior high school at 
SMP N 3 Seluma on 1998 and SMA N 1 Seluma 
on 2001, also in Seluma. He went to 
Muhammadiyah University of Bengkulu on 
2001 for his undergraduate education, and took 
English Education Study Program, graduate on 
2005.  
Besides his academic activities, he was concern on various non-profit 
organizations to improve his knowledge and experience, such as: BEM 
FKIP, BEM UMB, Radio Journalist, Muhammadiyah Student Association 
(IMM), Muhammadiyah Youth Movement (Pemuda Muhammadiyah) and 
Board of Library and Information of Muhammadiyah (Majlis Pustaka dan 
Informasi PW Muhammadiyah in Bengkulu. He decides to continue his 
study at Postgraduate Program of English Education of University of 
Bengkulu on 2016. He finished his master degree on 2018 by his thesis 
entitled: Needs Analysis Of English Materials For Islamic Economic 
Students Of Muhammadiyah University Of Bengkulu. 
 
 
